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I. INTRODUCTION AND ORIENTATION TO THE PROJECT

The general purpose of the project reported herein was that of

developing and validating a programmed instruction course for adult

4-H leaders. Within this general purpose, the specific objectives of

the project were as follows:

1. To develop a ten-unit manuscript covering basic 4-H concepts
for adult 4-H leaders,

2. To prepare four programmed instruction versions of the ten units,
each version being based on a different mode of response to the
programmed material,

3. To field test the four versions of the program on a national
sample of adult 4-H leaders, and

4. To prepare a final research edition of the programmed instruc-
tion course based on that mode of response shown to be most
effective in the field test.

Background

Well trained adult 4-H leaders are essential for the success of

the 4-H Club. Many problems are associated with making effective educa-

tional experiences continuously available to adult leaders, however.

For example, the time of the County Agent may be too limited to provide

in-depth training to leaders either on a group or an individual basis.

The constant turnover in leader personnel means that new leaders must

be oriented almost continuously. The time leaders can give for their

own education may be not only limited but irregular, thereby prohibiting

regularly scheduled classes. Some leaders need to cover orientation

materials much more slowly than others if a reasonable mastery is to be

achieved. These are only a few of the difficulties which must be overcome
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if the essential condition of "well trained" leaders is to be achieved.

The technique of programmed instruction offers promise for assisting

in the solution of such problems as the foregoing. Use of this technique

permits the learner to study independently at a time and place convenient

to him as well as at a pace of his own choosing. Assessing the contribu-

tions of this technique, reviewing its present status, and noting its

limitations warrants additional discussion. In the remaining portions

of this section the technique of programmed instruction is described, its

history reviewed, and its applications are illustrated. In addition,

some unanswered questions about its use in specific situations are men-

tioned.

Orientation to Programmed Instruction

Of all the techniques of instruction recently developed by psycholo-

gists and educators, the one which has probably attracted greatest atten-

tion is programmed instruction. This technique exists in several forms and

has been applied in a variety of settings. In some instances programmed

instruction involves tighly complex electronic devices and in other instances

it takes the form of relatively simple notebooks. It has been used for

teaching very young children in nursery school settings and it has been

used for teaching adults in correspondence settings. Regardless of the

form or the setting where it has been applied however, programmed instruc-

tion possesses the following characteristics:

l. Each student works individually on programmed materials at his
own pace. This accommodates great latitude in ability among
learners in contrast to a fixed pace approach such as that involved
in the lecture or film method where all individuals are expected
to proceed at the same rate.

Small units are presented to the learner in a specified sequence.
At any point in time a learner is being exposed to only a single
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unit. The information presented to the learner and one or more
questions about it or one or more statements to be completed
constitute a "stimulus."

3. The student is required to answer questions or complete statements
about a unit before he proceeds to the next unit. Thus, the
student makes one or more "responses" to each stimulus as he
works through programmed materials.

4. The student is informed immediately whether or not his response
to each stimulus is correct. If his response is wrong he may be
told why and then given the correct response, or be given addition-
al remedial information to learn. Thus, through immediate feed-
back (being told whether or not his response is correct) the
student is rewarded (reinforced) for a correct response. This
serves to increase the probability of making correct responses
in the future. Actually, the learner cannot complete the
material without knowing the correct response to each unit.

5. The student is presented with the next unit and the cycle (infor-
mation-response-reinforcement) is repeated. This occurs until
all the material has been covered in a logical fashion. Provision
in the material is usually made for practice and for, review.

Each unit of information in programmed instruction is called a aframe."

A series of frames covering some specified subject matter is called a

"program." The length of a program may vary from a relatively few frames

(less than 50) to several thousand frames. Care is taken by those prepar-

ing programs to make sure that a logical order of frames is followed

throughout the material being covered. Most programs begin with simpler

concepts and advance to the more difficult ones.

From the foregoing it can be seen that programmed instruction is a

combination of several recognized principles of learning, some of which

have been established for many decades, and others being relatively new.

But just how old is 'programmed instruction," how did it start, and

what is its current status? These and other topics will be discussed in

the following paragraphs.



Historical development. Because the concept of programmed instruction

involves a combination of several learning principles, it is difficult to

identify its exact origin. The individual usually designated as respon-

sible for the pioneer work in the area is Dr. Sidney L. Pressey, educational

psychologist, of Ohio State University. In 1924, Pressey invented a machine

for students to use in taking multiple choice examinations. This machine

consisted of a window in which a test item appeared and a series of buttons

to be pushed by the examinee. The buttons corresponded with each of the

test item alternatives and the next item would appear at the window only

after the appropriate button for the correct response to the previous

item had been pushed. Although this machine was designed for testing

purposes, its instructional value was discussed by Pressey in an article in

School and Society in 1926 (35).

Peak activity in the development of programmed instructional devices

(sometimes called hardware) was reached following World War II. Much of

this activity was stimulated by the research of Dr. B. F. Skinner of

Harvard University in the 1950's. Although much of Skinner's work related

to the construction of machines for teaching he was also concerned with

programmed texts (software), the most appropriate way of organizing mater-

ial, procedures for providing meaningful feedback and methods of isolat

ing sound reinforcement experiences (16).

In current usage programmed instruction includes both machines and

texts (hardware and software). Hardware ranges from simple metal boxes

with a window through which a frame can be seen to highly complex electronic

equipment used in combination with film projectors and voice recordings.

Software ranges from simple, small notebooks having one frame per page to
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"scrambled" texts in which the learner is told the page to which he should

turn according to the correctness of each response he makes.

Programs can be roughly classified into two types--linear and branched-- -

according to the theoretical approach followed by the person preparing the

program. A linear program is one in which the learner responds to each

frame in sequential order. In linear programming no remedial frames are

provided since an effort is made by the program writer to divide the

material into such small increments that wrong responses will be minimized.

In branched programming, an explanation for each wrong response is given

and remedial frames may be required of the learner before proceeding to

the next unit. Obviously, this approach permits those who make consistently

correct responses to move through the material much more rapidly than those

who frequently make wrong responses. Avoidance of error in the initial

response is much more critical in linear programming than in branched

programming. The branched program lends itself to wider variation in

ability of learners, however, since not everyone is required to cover

exactly the same material in completing the program.

Ap lications. As was indicated previously, programmed instruction,

in one form or another, has been used in a variety of situations and at all

academic levels. These have included educational settings, industrial

settings and military settings.

Perhaps the earliest application in education was in 1934 when

Little taught one group of educational psychology students using a

Pressey-type machine approach and one using the conventional method.

The groups had been matched on intelligence test scores, but the machine

group scored much higher on the final examination for the course (24).
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Most of the application of programmed instruction to educational

settings is much more recent than the aforementioned study. Illustra-

tions of such application include the following: In Roanoke, Virginia,

34 eighth grade students covered an entire year of algebra in a single

term using a programmed text for fifty minutes per day. They were assigned

no homework. Forty-one per cent of these eighth graders scored higher on

a final examination than the average of a group of ninth graders who had

taken a complete two-term course (9).

In a study at the elementary school level, Keisler used a programmed

filmstrip presentation to teach some basic principles of elementary arith-

metic to fourth and fifth graders. Two matched groups were involved, one

taught with a program and the other with a conventional method. The

programmed-material group scored significantly higher than the conventional-

instruction group (19). Similar results were obtained by Porter in a

twenty-two week spelling course taught to second and sixth graders (34).

Meyer, in a study involving eighth £raders, found that programmed instruc-

tion was associated with significant gains in scores on a word prefix

test (28).

A physics program was used in fifteen Pittsburgh high schools to

supplement films and laboratory work. The achievement of the more than

400 students who participated in the project was higher than that of

previous years' classes (22).

Students at Hamilton College were found to finish a programmed

course in freshman logic in two-thirds the usual time with a significant

increase in achievement on the final examination (2). Earlham College

reported success with programs in Russian and Spanish, general and
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educational psychology, chemistry, elementary statistics, biology,

genetics, music, and the Bible (41). Skinner and Holland used teaching

machines to present the basic core of a psychology course at Harvard

University. This was supplemented with lecture and reading materials.

Students in the teaching machine group studied at their convenience and

it was found that their scores were almost twice as high on the final

examination items covering the program as they were on items covered

only in the lectures and outside reading (25).

In a comprehensive study undertaken by Roe at UCLA, a linear program

in elementary probability was presented to 186 engineering freshmen by

programmed texts, teaching machines, and programmed lectures, as well

as by the conventional lecture method. Both a Skinner-type machine and

a multiple choice machine especially developed for the study were used.

The effectiveness of learning under these conditions was measured by a

test at the end of the course. Results indicated that students learned

equally well from all forms of the programmed materials, but those using

the programs all exceeded the conventionally-taught students (39).

There have been an increasing number of applications of programmed

instruction in industrial settings during the past few years. At General

Telephone Company of California, information operators are trained with a

taped program. Installer- repairmen are trained in basic electronics by a

scrambled text. The Hughes Aircraft Company uses the Videosonic Communica-

tion System to train electronic assembly workers. Step by step assembly

instructions are given to production-line workers by means of tapes and

small rear screen projectors mounted directly over the assembly line.

Feedback is provided at each step when the assembler compares his own



assembly with a model (21).

At the Bell Telephone Laboratories a 3500-response program on basic

electricity was prepared for electronic maintenance technicians. This

program was evaluated against a conventional approach and found to be

superior for teaching both facts and complex concepts (17). In another

such study, six junior mechanics at duPont reflected much higher scores

on a final examination and reported a 25 per cent savings in time over

their conventionally-taught counterparts (33).

At the State Farm Insurance Companies, Neidt and Sears applied pro-

gramed instruction to the orientation of new employees and found this to

be a superior method to conventional orientation techniques (31).

Schering has found that its sales representatives who studied a program-

med text on fungus diseases before reporting to class did better on an

achievement test than salesmen taught the same material by lecture

methods (19). Spiegel explains its employee incentive program to new

employees through the use of programmed instruction (19). Varian has

programs on meter reading and microwave tubes for its salesmen and cus-

tomers (19). Mead Johsnon trains detailmen in basic physiological systems

through programmed texts. IBM, in addition to instructing maintenance

engineers and other engineering personnel by programmed texts, provides

programs to salesmen and customers for operating electronic computers

(20). Prudential teaches the principles of life insurance to its new

agents through programming. Quaker Oats has prepared a program to teach

labor-management contract provision to key personnel (19).

The foregoing illustrations are but a few of a vast number of appli-

cations of programmed instruction made in industrial settings. It is
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readily apparent from these illustrations, however, that programmed

instruction has had a profound influence on industrial training.

In addition to its use in academic and industrial settings, pro-

grammed instruction has been used extensively for military training pur-

poses. The Army, Navy and Air Force have all financed many military research

projects related to programmed instruction.

Cantor and Brown compared two teaching machine approaches to conven-

tional instruction for teaching electronics troubleshooting for naval

trainees. Both programmed instruction approaches were superior to the

conventional technique (4).

Two matched samples of Air Force trainees were taught a section of a

maintenance course by two methods. One method involved an instructor

only and the other method involved a teaching machine for part of the same

course. The teaching machine group attained greater proficiency scores than

the conventional group although there was no difference on a written

achievement test (27).

Robins developed taped programs for teaching foreign languages and

typing to Navy personnel. A program was also used successfully for training

aboard submarines firing the Polaris missile, and another program was used

successfully by the Navy in teaching pilots the fundamentals of instrument

flight (40).

Neidt and Meredith measured changes in the attitudes of learners

toward instruction when programmed material was interpolated between con-

ventional instructional experiences in two Air Force courses. They found

that attitudes became much more favorable during the programmed instruc-

tion period but that attitudes dropped sharply when the students returned
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to conventional instructional experiences (32).

As additional experience is gained with programmed instruction, new

uses will be found for it. Although it is no panacea for all educational

problems, its contribution is unquestionably a major one. Briggs (3) has

summarized the advantages of using programmed instruction as follows:

1. An expert program,writer can reach a large number of students.

2. Misconceptions held by minimally qualified instructors will

not be passed on to students.

3. Errors are immediately corrected and do not lead to further

errors in the problem sequence.

4. Each student works at his own rate.

5. Slow students are not embarrassed by their lower rate of learning.

6. Slow students are required to master the material, and fast

students can save time.

7. Fast students can do extra assignments to develop further skills.

8. The need for examinations is greatly reduced.

9. The early and continued experience of success augments student

motivation.

10. Good instructors can use their time to better advantage than

performing rote drill.

It was on assertions such as those proposed by Briggs that the present

project was based.

Value of different response modes. Most educators recognize the

advantages of programmed instruction outlined in the foregoing section.

The worth of programmed learning has been demonstrated in diverse settings.

The question of the best response mode for persons of varied ability in

a given situation however, is strongly debated. Within linear program-

ming various response modes may be employed: simply the reading of the

paragraph or frame, the reading of the frame followed by multiple choice
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questions, the reading of the frame followed by question;: requiring a

construct (write-in) response, or varied combinations of these formats.

The value of one format over another is contested by many authors.

The original principles of programmed instruction emphasize overt

responses and knowledge of results. Since both constructed response and

multiple-choice forms require more subject participation than a reading

mode, traditional programming principles would predict that the subject

learns more from these first two forms.

This is what Williams found when she divided her subjects into four

groups determined by response mode: constructed response (fill in the

blank), multiple choice, emphasis (key words underlined), and reading only.

Although she reports no difference in performance between the constructed

response and multiple choice group, both groups scored significantly

higher on a post test than did the emphasis or reading group.(42):

Other authors cite evidence which justifies a distinction between

multiple choice and constructed response. In 1960, Fry discovered that

the constructed response mode led to higher achievement than multiple choice

format on a more sensitive recall test but not on a test of recognition (10).

Further definition of the criterion by Krumboltz and Weisman resulted in

data which showed that subjects taught with constructed response format

scored higher than subjects who had utilized multiple choice mode on a

delayed test. An immediate test, however9 showed no difference in the two

modes (23).

From these results, one would conclude that the constructed response

mode, or at least overt responding is superior to reading formats. Elliot

and MacMurray, however disagree. In 1966, they compared groups of high
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school subjects matched as to IQ on two types of programmed text dealing

with simple reflexes. No significant difference in retention between the

group which merely read the frames and the group which both read and

actively responded were reported(7). Similar results of no significant

difference in scores on a final test between subjects taught with overt

as opposed to reading response modes were reported by Hortman and Morrison

(15), Fiks (8), Reidland Taylor (86) and Alter and Silverman (1).

At present the conflict stands unresolved. It is difficult to

generalize a "best" response format from isolated studies. For acquiring

specific information within a given situation, the most effective mode

of response must be determined within that situation. The present study

was designed to answer the question of appropriateness of response made

for adult 4-H leaders.
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Achievement of the objectives detailed in the foregoing section

of this report required a series of interrelated steps. These included

manuscript preparation, development and tryout of test materials to be used

in evaluating the four experimental versions of the programmed instruction

course, preparation of the four experimental versions of the programmed

material, selection of the sample of adult 4-H leaders for the field test,

collection of and analysis of evaluation data, and preparation of the

final version of the course. The manner in which each of these steps was

completed is described in this section of the report.

Preparation of Manuscripts

Basic to the successful development of a programmed instruction

course for adult 4-H leaders was the preparation of written manuscripts

covering the topics to be programmed. After consultation with many experi-

enced professional Extension Service personnel and adult volunteer 4-H

leaders throughout the nation, Dr. V. Joseph McAuliffe) of the Federal

Extension Service staff designated ten topics for inclusion in the course.

He also suggested the names of individuals who had shown excellent know-

ledge of and unusual capability to interpret each of the topics. These

were individuals with extensive 4 -H experience as well as extensive formal

education in the subject matter area they were assigned. The following

1Presently at the University of Minnesota
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authors agreed to prepare a manuscript or chapter about the topic

assigned to them:

Name, Title and Address Topic

Wilbur F. Pease
Assistant Director of Extension Why 4-H?

Roberts Hall
New York State College of Agriculture
Cornell University
Ithaca, New York 14850

Dr. George Foster The 4-H Club Meeting
4-H Club Specialist & Leader
University of Tennessee
P.O. Box 1071
Knoxville, Tennessee 37901

Dr. Dale Apel Planning the 4-H Program
Associate State Club Leader
Kansas State University
Manhattan, Kansas 66504

Elaine Skucius Learning Experiences
Associate State Leader, 4-H & YMW
Extension Service
Agricultural College
Lincoln, Nebraska 68503

Dr. George P. Rowe How Youth Grow Up

Extension Youth Specialist
Extension Division
University of Missouri
208 Waters Hall
Columbia, Missouri 65202

Joe T. Waterson & M. Amalie Vasold Motivations of Youth

Program Leaders
4-H Youth Programs
Cooperative Extension Service
1 Agriculture Hall
East Lansing, Michigan 48823

0,11NROMPPIMMMIS^^""7",,,^



Mildred Fizer
State Chairman, 4-H 6 Youth

Development Programs
Cooperative Extension Service
Agricultural Sciences Building
Evansdale Campus
West Virginia University
Morgantown, West Virginia 26506

and
Donald Moss
Graduate Research Assistant
Colorado State University
Fort Collins, Colorado 80521

Jack M. Tyree
State 4-H Leader
Virginia Polytechnic Institute
Blacksburg, Virginia 24061

Dr. Edward F. Schlutt
Associate State 4-H Club Leader
Texas Agricultural Extension Service
College Station, Texas 77841

Laura. G. Cooley
4-H Club Specialist
Agricultural Extension Service
University of California
2200 University Avenue
Berkeley, California 94720

A Few Teaching Methods

Parent Cooperation

4-H In The Community

Resources To Help You

15

Following an orientation to the project by Dr. McAuliffe, each author

was contacted by the project director and a contractual arrangement final

ized whe:^ein each author agreed to furnish the Human Factors Research

Laboratory of Colorado State University a manuscript covering the assigned

topic by a specified date. The project director was to furnish each

author a guideline for the preparation of the manuscripts so as to make

the programming as efficient as possible. The Guideline which was given

to each author is shown in Appendix A. Of the ten manuscripts so contracted,

four were completed by the specified date, three within an additional

month, and the remaining three within two additional months.
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Development and Tryout of Test Materials

When each manuscript was received it was analyzed according to

objectives or behaviors defined and concepts covered. Approximately

thirty such concepts were identified for each unit and checked for dupli-

cation. Analysis according to this procedure yielded a total of 290

independent concepts involved throughout the course. For each concept,

a multiple-choice item consisting of a stem and four alternatives were

constructed. These items were reviewed and edited by two persons who

had read each manuscript other than the item constructor.

Since empirical evidence of the effectiveness of the individual items

was desired for the preparation of the examinations to be used in the field

test of the course, it was decided to field test the items on a sample of

adult 4-H leaders similar to those who would be involved in evaluating the

four versions of the program. Since it was unrealistic to assume that

volunteer 4-H leaders would each be willing to try out 300 items, two exam-

inations of 100 items each and one of 90 items were prepared by dividing the

item pool into thirds (Appendix B). These examinations were labeled Forms

A, B, and C for identification purposes and a careful record was:maintained

of the chapter source associated with each item.

To obtain a group of adult 4-H leaders who would each be willing to try

out one form of the examination, six county agents in Colorado were asked by

the Director of Extension of Colorado State University to furnish names of

adult 4-H leaders from their county who would agree to take an examination

consisting of 100 items on an experimental basis (Appendix C). A letter,

(Appendix D), was prepared by the project director explaining the project,

but sent over the signature of the county agent for distribution to volunteer.
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leaders in a given county. A return post card was enclosed with the letter

so that the leader concerned could indicate his willingness or unwilling-

ness to participate in this phase of the study. These cards were sent to

the Human Factors Research Laboratory as soon as they were received by the

local, agent. The test itself, along with a. separate answer sheet and a

return envelope, were sent to the leaders by the Human Factors Research

Laboratory. In tbis manner, 335 Colorado adult 4-H leaders were asked to

participate in the experimental tryout of the test materials. In total,

55 leaders completed Form A, 53 Form B and 57 Form C. The following

County Extension Agents participated in this phase of the project:

Mr. Loren W. Alexander
Area Extension 4-H Specialist
P.O. Box 580
Grand Junction, Colorado 81501

Mr. Sid Campbell
Extension Agent
P.O. Box 543
Fort Collins, Colorado 80521

Miss Marie Lienert
Extension Home Agent
1226 North Main
Longmont, Colorado 80501

Mr. Alvie Roth
County Extension 4-H Specialist
922 9th Street
Greeley, Colorado 80631

Mr. Floyd Shoemaker
Extension Agent
County Courthouse
Littleton, Colorado 80120

Mr. Howard Temple
County Specialist
Courthouse
Brighton, Colorado 80601

When the answer sheets were received by the Human Factors Research

Ldboratory, the total number of items correct for each test was obtained

and the difficulty of the item (per cent correct) and correlation with the

total score were computed. Tbese values are shown with the tests in

Appendix E.

Following the analyses of the individual items, the items were re-

sorted according to chapter and rank ordered within topics. on the basis

of their difficulty level and correlation with total score. It was there-

fore possible to identify the best twenty items over each chapter and to
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prepare equivalent forms of a pretest and a final examination for use in

evaluating the four response modes. Copies of the pretest and final are

shown in Appendix F.

Development of the Four Programmed Instruction
Versions of the Course

The programmed text prepared for this project was designed to be of

greatest use to the typical adult 4-H leader. It was meant as an informa-

tive presentation of basic principles of 4-H knowledge. Since the leaders

were to be offered no incentive to complete the programmed text, every

attempt was made to insure that the material was meaningful and interesting.

Programmers reviewed the 4-H experts' manuscripts for major points

of information. After reaching agreement as to the main objectives of

each manuscript, the programmers prepared a series of frames or paragraphs

which presented the information in small consecutive stages. Appropriate

questions and answers followed each frame. Each frame was numbered, and

the questions following each frame were printed in a box. The answer

immediately following the question was not boxed. In this way the ques-

tion tended to stand out from the answer, and each frame or paragraph of

information was set off with its appropriate number. This particular method

of layout enabled a considerable amount of material to be printed on each

page and therefore reduced the bulk of the program.

One eJf the purposes of this study was the evaluation of the best

response mode for the adult 4-H leader. For this reason four separate

programs were prepared from the material. In each of the four forms of

the programmed text, different types of questions followed the frames of

information. The four types of questions consisted of:
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Type I - multiple choice questions
Type II - multiple choice questions with the correct answer marked
Type III - essay or fill-in-the-blank questions
Type IV - essay answered question or statements with the key

words underlined

For instance:

Frame 1

The 4-H emblem is a green four-leaf clover with a white "H" on
each leaf. This "H" represents the development of head, heart, hands,
and health.

This frame would be followed in Type I program by:

The 4-H emblem is
a. a ailver cross
b. a green four-leaf clover
c. a green three-leaf clover
d. a four-.ointed star

b. the 4-H emblem is a green four-leaf clover

...in Type II program by:

The 4-H emblem is
a. a silver cross

* b. a green four-leaf clover
c. a green three-leaf clover
d. a four-pointed star

The 4-H emblem is a green four-leaf clover

...in Type III program by:

What is the 4-H emblem?

The 4-H emblem is a green four-leaf clover.

...in Type IV program by:

What is the 4-H emblem? The 4-H emblem is a green four-leaf clover.

Preliminary drafts of the programmed material were reviewed by three

programmers and edited by graduate students acquainted with the topics.



20

Five of the programmed manuscripts were completed in time to allow them to

be returned to the original 4-H author for final editing and comments.

Each programmed manuscript or chapter was discussed at joint meetings of

editors and programmers. Irrelevant items were deleted and unclear points

were clarified. During these meetings, eight chapters were paired as

to content and difficulty. Two chapters, "4-H Teaching Methods" and

"Resources to Help You were left as numbered frames of information without

questions. The purpose to be served by these chapters was that of providing

a comparison of learning aptitude among the leaders in the field test. It

was assumed that greater accuracy could be achieved in comparing the four

versions if some estimate of learning ability were available for each

leader. By asking all leaders to read two unprogrammed chapters after

taking a pretest over these two chapters and then taking a final examina-

tion over the two chapters, a suitable control would be available. This

control could be defined as the amount of information gained from reading

the two chapters. Since the test items and the two chapters were identical

for all leaders, the index of learning ability therefor became feasible.

It was intended that the two chapters would be programmed and included

in the final version of the course according to whichever mode of response

proved to be the most effective in the field test.

The programmed chapters, 'Why 4-H," "Planning the 4-H Program,"

"Learning Experiences," "How Youth Grow Up," togehter with "4-H Teaching

Methods," and "Resources to Help You'' were combined to form the Alpha

field test booklet. Chapters deemed similar: "4-H in the Community,"

"The 4-H Meetings," "Parent Cooperation," "Motivations of Youth" were

added to "4-H Teaching Methods and "Resources to Help You" to compose the
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Beta field test booklet. The composition of the Alpha version therefore

consisted of:

Chapter

1. Why 4-H?
Programmed 2. Planning the 4-H Program
Instruction 3. Learning Experiences

4. How Youth Grow Up

Reading 5. 4-H Teaching Methods
6. Resources to Help You

and the Beta version consisted of:

1. 4-H In The Community
Programmed 2. The 4-H Club Meeting
Instruction 3. Parent Cooperation

4. Motivations of Youth

Reading 5. 4-H Teaching Methods
6. Resources to Help You

The use made of these two sets of materials is described in the following

section. It will also be recalled from the previous discussion, that the

pretests and final tests parallel the Alpha and Beta programs just des-

cribed. In summary, the Alpha pretest consisted of forty items and the

Alpha final consisted of forty additional items covering the first four

chapters in the Alpha text. Comparably, the Beta pretest and Beta final

consisted of forty items covering the first four chapters in the Beta

text. Both the Alpha and Beta pretest and the Alpha and Beta final con-

tained twenty identical items over the two unprogrammed chapters.
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Field Test Sample and Procedures

The states of Arizona, Georgia, Vermont and Wisconsin were designated

by the Federal Estension Service to serve as the field test sample for

this study. The following State 4-H Leaders assisted by sending the names

of approximately 300 volunteer adult 4-H leaders from each of their states:

Mr. Graham P. Wright
State Leader, 4-H Club Work
College of Agriculture
University of Arizona
Tucson, Arizona 85721

Dr. Tommy L. Walton, Jr.
State 4-H Leader
College of Agriculture
University of Georgia
Athens, Georgia 30601

Mr. John D. Merchant
Supervisor and Program Leader
Extension Servide, M9tri11 Hall
University of Vermont-
Burlington, Vermont 05401

Dr. Frank N. Campbell
State 4-H Leader
Youth Department., 4-H
University Extension Building
Madison, Wisconsin 53706

These subjects were randomly assigned to the Alpha or Beta Group.

The 600 members of the Alpha Group were sent a pretest (standardized on

150 adult 4-H leaders from the State of Colorado) consisting of multiple-

choice items representative of the six chapters earlier assigned to the

Alpha programmed text booklet. The 600 leaders in the Beta. Group were

similarly sent a multiple-choice pretest (standardized on 150 adult 4-H

leaders from the State of Colorado) covering the six chapters which had

been assigned to the Beta programmed text booklet. Copies of the Alpha

and Beta pretests appear in Appendix F.
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Upon completion of the pretest, the subjects were requested to return

their answer sheets to the Human Factors Research Laboratory for scoring.

Questions covering the first four chapters pertaining to the programmed

material were scored and recorded. Questions pertaining to the remaining

two chapters which covered material that was not to be programmed in the

Alpha or Beta programmed text booklet were scored and recorded separately

for each subject.

Both the Alpha and the Beta Groups were now divided randomly into four

subgroups. Subgroup Number 1 was sent the Alpha or Beta programmed text

with the first four chapters programmed in multiple-choice format (Type I

response mode). Subgroup Number 2 was sent Type II or multiple-choice

marked format. Subgroup Number 3 was sent Type III or essay format.

Subgroup Number 4 was sent Type IV or essay answered format. The last

two chapters were unprogrammed for all eight subgroups. The design is

described in Diagram #1, Appendix G.

The 4-H leaders indicated that they had completed the programmed

text by returning a post card to the Human Factors Research Laboratory

(Appendix H). This card was their request for the final test. Final

tests in the appropriate Alpha or Beta form were sent and the leaders were

asked to return the answer sheets to the Laboratory. Again, the questions

pertinent to the programmed and unprogrammed material were scored and re-

corded separately. The participating subjects were then sent a letter

thanking them for their cooperation and indicating that a copy of the final

programmed text for adult 4-H leaders would be sent upon publication. A

copy of this letter appears in Appendix I.

Data for each subject were recorded on file cards. Recorded data



24

included name, address and county, date pretest was sent, date pretest was

returned, form of pretest sent, date programmed text was sent, date final

was sent, date final was recieved, pretest score of programmed material,

pretest score on unprogrammed material, final score on programmed material,

final score on unprogrammed material, demographic information including sex,

whether or not a member of 4-H before becoming a leader, length of time since

last formal schooling, length of time a 4-H leader, and size of community

in which they lived. All data were coded for electronic data processing

according to the code described in Appendix J. Following the coding, the

data were keypunched for analysis using an analysis of covariance program

(single classification with three control variables) especially adapted for

the CDC 6400 electronic computer.

When the appropriate format had been selected, the remaining two

chapters were programmed and a new edition of the total course was printed.

A copy of this edition was given to participants who had completed their a

assigned materials during the field test.
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III. RESULTS

The research design of the project reported herein required that com-

parisons of learning effectiveness be made among four types of response

made to adjunct programming. The measure of learning effectiveness used

as the criterion was the score obtained by each 4-H leader on the final exam-

ination covering the programmed material he had studied. Because of the

possible differences among leaders in knowledge prior to the project, it was

considered desirable to measure prior knowledge as well as final knowledge.

Further, to account for differences in ability or learning aptitude among

the leaders, it was considered desirable to use the pretest and final scores

on the unprogrammed material as control variables. Thus, the major analyse$

consisted of a four category comparison with respect to a final score while

holding constant individual differences related to prior knowledge and

learning aptitude.

The analysis of covariance (single classification with three control

variables) was selected as the technique for data analysis. Each set of

materials, Alpha and Beta, was analyzed separately which permitted generali-

zation across two sets of material.

In addition to the test data analyses, tabulations were made of the

demographic data collected about participants in the project. The purpose

of obtaining these tabulations was to provide insight into the characteristics

of participants which might have implications for the subsequent use of the

self-study course. These data are shown in the next section of this report
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and the test analysis in the following section.

Description of Participants in the Field Test

It will be recalled that adult 4-H leaders from each of four states

(Arizona, Georgia, Vermont and Wisconsin) were to participate in the field

test. Three hundred names were solicited from each state so that a minimum

of 200 completions would be assured. In Table 1 are shown the number of

participants by state and level of participation in the field test.

Table 1

Participation in Field Test
by State and Level

Level of Participation

State
Completed
Pretest*

Completed
Program**

Completed
Final Dropped Total

Arizona 134 11 42 121 308

Georgia 102 14 46 121 283

Vermont 148 8 56 152 364

Wisconsin 113 18 63 74 268

Total 497 51 207 468 1223

*Sent program but not completed
**Sent final but not completed

Inspection of this table indicates that of the 1223 4-H leaders initially

contacted, 207 actually completed ail requirements. In addition, 497 com-

pleted the pretest and were sent a program but did not return it, 51 were

sent a final test, but did not return it. Percentagewise, the states ranked
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as follows in terms of completions:

Wisconsin 23.5%
Georgia 16.3%
Vermont 15.4%
Arizona 13.6%

The size of community in which the final participants (those who com-

pleted all requirements) were living is shown in Table 2. From this table

Table 2

Communtiy Size of Final Field Test Participants
in Field Test by State and Sex

State
Arizona Georgia Vermont Wisconsin Total

Size M F M F M F M F M F

No Answer 0 2 0 0 0 0 0 0 0 2

Rural 2 7 4 13 2 30 5 52 13 102

Les than 2500 1 4 0 3 1 9 0 3 2 19

2500 - 10,000 1 2 3 9 0 9 0 1 4 21

10,001 - 50,000 0 7 0 9 0 5 1 1 1 22

Over 50,000 4 12 0 5 0 0 0 0 4 17

Total 8 34 7 39 3 53 6 57 24 183

it can be seen that there was a tendency for a preponderance of rural female

leaders to have been included in the responding group. It should be noted,

however that the relative proportion of respondents cannot be inferred from

this table since the number of rural females in the original sample was not

known.
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Whether or not the 4-H leaders in the study had been 4-H members prior

to becoming adult leaders is shown in Table 3. Inspection of this table

Table 3

Membership in 4-H Prior to Becoming a Leader
by State and Sex of Final Participants

State Sex
Member No

Answer TotalYes No

Arizona Male 4 2 2 8
Female 16 16 2 34

Georgia Male 5 2 0 7
Female 25 14 0 39

Vermont Male 0 3 0 3
Female 24 29 0 53

Wisconsin Male 3 3 0 6
Female 24 33 0 57

Total Male 12 10 2 24
Female 89 92 2 183

indicates that there was relatively little difference between males and

females in terms of having been or not having been a member prior to becom-

ing an adult 4-H leader.

Length of time as a 4-H leader is shown for the participants in Table

4. Inspection of Table 4 indicates that the leaders in the project had had

varying periods of time as leaders. This suggests that experienced as well

as inexperienced leaders will respond to a self-study program of this type.

In Table 5 is shown the length of time since last formal schooling as

reported by the leaders completing all requirements in the project. From
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Table 4

Length of Time As A 4-H Leader
by State and Sex of Final Participants

Length
of Time

Arizona Georgia Vermont Wisconsin Total
M F M M F M F M F

No Answer 0 2 0 8 0 0 0 1 0 11

1 0 4 1 6 1 8 0 5 2 23

2 0 6 0 5 1 11 0 7 1 29

3 3 6 0 0 0 7 1 6 4 19

4 1 3 0 0 -1 4 0 5 2 13

5 1 2 1 7 0 2 1 7 3 18

6-8 1 4 0 3 0 7 1 11 2 25

9-11 1 2 0 2 0 5 2 6 3 15

12 -14 1 0 2 0 2 0 5 1 10

15 or over 3 5 6 0 7 1 4 6 20

Total 34 7 39 3 53 6 57 24 183

Table 5 it can be seen that there was

out of school for more than ten years.

not be a factor in using this type of

a preponderance of leaders who had been

Again, this suggests that age should

self-study course.



Table 5

Length of Time Since Last Formal Schooling
of Final Participants by State and Sex

Length Arizona gtael Vermont Wisconsin Total
of Time M r M F M F M F M F

No Answer

1

2

3

4

5

6

7

8

9

10

Over 10

Total

1 4 0 2 0 1 0 3 1 11

0 0 0 1 0 0 0 0 0 1

0 1 1 3 0 1 0 1 1 6

2 0 0 0 0 2 0 1 2 3

0 0 0 0 0 0 0 2 0 2

0 0 0 1 0 0 1 1 1 2

1 0 0 2 0 1 0 0 1 3

0 0 0 0 0 0 0 3 0 3

0 0 2 1 0 2 0 0 2 3

0 0 1 0 0 0 0 0 1 0

0 2 0 1 0 1 0 1 0 5

4 27 3 28 3 45 5 45 15 145

8 34 7 39 3 53 6 57 24 183

Reliability of the Field Test Examinations

To assess the reliability of the examinations used in the field test,

Spearman-Brown estimates of reliability were computed based on odd and

even scores for a random sample of thirty-five cases. These values were

found to be as follows:
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Alpha Pretest Programmed Section (40 items) 0.84
Alpha Pretest Unprogrammad Section (20 items) 0.76
Beta Pretest Programmed Section (40 items) 0.83
Beta Pretest Unprogrammed Section (20 items) 0.76
Alpha Final Programmed Section (40 items) 0.85
Alpha Final Unprogrammed Section (20 items) 0.77
Beta Final Programmed Section (40 items) 0.87
Beta Final Unprogrammed Section (20 items) 0.72

These data indicate that the reliability of the instruments was sufficient

to permit group comparisons based on these measuring devices.

Differential Effectiveness of the Four Types of Response Modes

One of the major purposes of the present study was that of determining

which one of four response modes would be superior for use with adjunct

programming of a self-study course for adult 4-H leaders. The major analysis

associated with the project was that based on the data shown in Table 6.

Table 6

Mean Scores for Subgroups
Within Alpha and Beta Categories

Subs our
Final
Mean

Pretest
Mean

Unprog Pre
Mean

Unprog Final
Mean

Alpha (93)
MC - I 18 24.83 19.50 10.22 11.00
MCM - II 18 26.78 20.28 9.94 12.56
E - III 35 23.51 19.77 10.09 11.09
EM - IV 22 24.72 20.00 10.00 12.45

Beta (115)
MC - I 30 25.70 19.87 9.17 10.06
MCM - II 35 26.91 21.31 9.71 11.87
E - III 27 26.26 22.44 9.48 12.22
EM - IV 23 26.57 21.65 9.35 13.13

In Table 6 are shown the various means for these subgroups within the Alpha
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and Beta categories. Whereas it should be noted that some variation exists

among the groups on the control variables, the multiple choice marked mode

was associated with the highest criterion mean in each category.

The analyses of covariance of the criterion means and three control

means are shown in Table 7. Here it can be seen that the differences among

the four subgroups within each category were not statistically significant.

Table 7

Analysis of Covariance Table
for Alpha and Beta Categories

Source
Degrees of
Freedom

Covariance
Sum of S uares Mean S uare

Alpha

Total 89 1521.00

Within 86 1450.43 16.87

Between 3 70.57 23.52 1.395

Beta

Total 111 2200.38

Within 108 2134.76 19.77

Between 3 65.63 21.88 1.107

Alpha Correlations Beta Correlations
t t

Final and Programmed Pretest .398 3.36 .098 1.04
Final and Unprogrammed Pretest .167 1.05 .294 1.72
Final and Unprogrammed Final .614 4.87 .801 6.58

The F-value represents a test of the significance of the differences among

adjusted means rather than those shown in Table 6, however. The adjusted
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means are shown in Table 8. In both the Alpha and Beta categories the

Multiple Choice Marked response had the highest unadjusted and adjusted

means. Therefore it was chosen as the response mode for the final version

of the self-study course.

Table 8

Adjusted Criterion Means for Eight Subgroups

Category N Subgroup Adjusted Criterion
Mean

Alpha (93)
18 AC - I 25.36

18 MCM - II 26.12

35 E - III 23.90

22 EM - IV 24.23

Beta (115)
30 MC - I 25.70

35 MCM - II 26.91

27 E - III 26.25

23 EM - IV 26.56

To assess the relationship between the criterion and each control

variable the coefficients shown in Table 7 were computed. Inspection of

these coefficients indicates that the highest correlation within each cate-

gory was between the criterion and the final unprogrammed score. In addition,

the coefficient of correlation between the criterion and the pretest score

for the programmed material was also significant. In neither the Alpha nor

the Beta category was the coefficient of correlation between the criterion

and the unprogrammed pretest significant.
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When four response modes to adjunct programming were compared for two

sets of material, the differences in learning effectiveness among them were

found to be nonsignificant. Since it was necessary to make a selection

decision for the final edition, however, that mode associated with the

highest criterion mean, multiple choice marked, was selected for further

use. Apparently the response from adult learners to material presented

as an adjunct program can be minimal but still result in learning. This

suggests that the major contribution to self study from programmed instruc-

tion is made by some factor other than the response mode. For example,

organization of the material, conciseness of the writing, and immediate

feedback all represent potential contributors.

Despite the fact that the adult 4-H leaders in the project were con-

tacted locally and by the Human Factors Research Laboratory, the final

number of participants was small. It is conceivable that the pretest ques-

tions threatened the leaders, thereby causing them to drop out of the study.

In addition, they may not have realized the complexity of the project when

they first agreed to participate. Further, the materials may not have been

sufficiently attractive to them tc gmcourage completion. Of the foregoing

possibilities, that having the greatest implication for further use of the

material relates to format. It is recommended that the materials which

have been developed in the project be combined with pictures and attractive
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type prior to publication.

In summary, it is recommended that the multiple choice marked mode

of response to adjunct programming be used for subsequent editions of the self-

study course for adult 4-H leaders. It is also recommended that subsequent

editions include pictures and an attractive format.
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GUIDELINES FOR WRITING MATERIAL TO BE PROGRAMMED

"Programed" instruction is the technique of presenting information
so that the learner will not need any instruction in addition to the "Pro-
gram." Because programmed instruction is "auto-instructional," programmed
books are very different from regular textbooks. Also, writing material for
programmers is very different from writing material for a regular textbook.
The purpose of this guide is to help subject matter experts prepare
material for programmers.

General Considerations

To prepare a successful program it is necessary to consider the
following:

1) Exactly what subject matter in your area the learner should know
at the end of the course.

2) How much detailed information in the subject area is required.
3) How much the least experienced learner can be expected to know

when he starts the course.

When you consider these three points it is easy to see that pro-
groomed instruction is a method of engineering a course from what the
learner knows at the start of the course to what he must know at the end
of the course.

Organizing the Script

Before the script (written material to be programmed) is written,
it is necessary to define carefully the area of knowledge to be learned.
Next, it is necessary to decide exactly what should be known about each
subheading of the whole area. Then, as before, each subheading must be
analyzed into parts. The utmost consideration is always given to what is
necessary in terms of what must be known at the end of the course. As
each successive subheading is analyzed, you should have specific items
of information (objectives) that can be given in one sentence in the
script. The most specific subheadings should contain one complete thought
expressed as a paragraph in the script and so on up through larger and
larger divisions to sections and finally to the chapter. An outline is
obviously very helpful in organizing the script for programmed material.

Writing the Script

The next step is to write the script. The, subject matter specialist
must decide how to introduce the material to the least experienced learner
and "build" the informttion (in sequence from general to specific within
subheadings) into the course.
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points:

1)

2)

3)

4)

the script is written it may be helpful to consider the following

The writing should be directly to the point.
Each point should be covered adequately for the desired level
of understanding.
Absolutely nothing should be included that is not related directly
to the objective (subject).
The writing should be simple enough for an eighth grade student.

Failure to organize precisely
produce an inferior program because
to evaluate a subject matter area.
references to your material so that
answered quickly and easily

and write simple direct scripts will
the programmers will not be qualified
Please be sure to include a list of
whenever questions arise they can be

The following is an example which starts with the script (the written
material to be programmed) and illustrates the steps in programming. Please
notice that each sentence is an objective, each paragraph is an individual
complete thought, the writing is directly to the point, nothing unrelated
to the objectives is included, and the material is written as simply as
possible.

STEP I:
Example Script: Insecticides

There are three principle ways that pesticides work to
poison pests. There are stomach poisons, contact_poiacoal____
and fumigants. The living and eating habits of the pest
determine which kind of poison will be most effective.

Stomach poisons must be swallowed to act. Because
the POIWarare deposited on the outside of the plant parts,
the pest must 1) eat the plant part, or 2) contaminate the
juice it sucks with tissue from the surface. Chewing insects
eat the plant parts. Similarly, rasping-sucking insects, through
"rasping" the plant tissue, contaminate the juice they suck
with tissue from the surface. Stomach poisons, then, are
effective for chewing_ and rasping-sucking insects.

Contact poisons are less specific than the stomach poisons
because they will kill all insects that come in contact with them.
The word "specific," when referring to a poison, means how
much the poison is restricted in its action; the more specific
the poison, the more restricted is its action. The stomach
poisons are specific (restricted) to insects that swallow them.
Contact poisons are specific (restricted) to insects that
come in contact with them. More insects may come in contact
with a posion that would eat it. Contact poisons are,
therefore, less specific. Sucking insects usually require a
contact poison because they would not swallow a stomach
poison deposited on the outside of the plant. They will,
however, touch a contact poison if it is deposited on the



STEP II:

outside of the plant. An insecticide that kills many differ-
ent kinds of insects is a broad spectrum insecticide.

(etc. through contact poisons and fumigants to the
introduction of the next subheading)

The five most important classes of insecticides, according
to the different kinds of insecticide chemicals are: inorganic,
botanical, chlorinated hydrocarbons, organic phosphate, and
carbamate insecticides.

Inorganic insecticides are the oldest of the insecticides.
Inorganic means that they are made from material that are not
derived or extracted from animal or vegetable material and are
not similar to animal or vegetable material. Some of these
insecticides are lead arsenate, calcium arsenate, cryolite,
sulfur, sodium flouride, sodium fluosilicate,and lime sulfur.
These insecticides are largely stomach poisons. Because the
newer insecticides such as the chlorinated hydrocarbons, or-
ganic phosphates, and carbamates can be used both as contact
and stomach poisons the inorganics are not used very much.

Botanical insecticides are made from materials that come
from other plants. Botanicals are plant derivatives. All the
botanical insecticides are contact insecticides. Some botani-
cals are also useful as stomach or fumigant poisons. All
plant derivatives tend to lose their toxic (poisonous)
properties rapidly upon exposure to light and air. The short
residual toxicity (rapid loss of poisonous properties) of the
plant derivatives varies with each poison. The toxic proper-
ties last from one day (nicotine) to about one week ("fixed"
nicotine, rotenone). The botanical or plant derived insecti-
cides include all the nicotine poisons, rotenone, and pyrethrum,
The toxicity to man in this class ranged from highly toxic
(the nicotine compounds) to very low toxicity (pyrethrum) in
the order they are listed above.

With the script properly organized and written, the next
step is to "program" the information. When the information is
programmed each objective (usually one sentence) becomes a
frame (a question which requires the particular objective to
get the right answer). This stage is usually accomplised on
4'ix6" cards and the program is tried out in this stage on
everyone that is available (office co-workers, secretaries,
etc.) and criticized so that the writing is simple to under-
stand direct, and in no way ambiguous.
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Para. 1 Insecticides and Miticides

There are three principle ways that pesticides
work to poison pests. There are stomach poisons, Information
contact poisons, and fumigants. The living and eating Frame
habits of the pest determine which kind of poison will
be most effective.

4.

owsommaw....m.4.1111.....

Frame 1

According to the way the pesticide acts, there
are three kinds of poisons. There are

1)

2)

3)

Think:of the correct answers before you go to
the next frame.

Stimulus
Frame



..1. .011.1.1111.1 OM.* IVININVNIF 44 ...W......._

Frame 2

Answer:
1) stomach poisons
2) contact poisons Response
3) fumigants Frame

The particular kind of poison that will be most
effective is determined by the kind of pest and its
eating habits.

a. true Stimulus
b. false Frame

Frame 3

=mr-......-...,......

a. true; the living and eating habits of the
pest determine the kind of poison that will be
most effective.

The., most effective poison is important to
pesticidi consumer in terms of

1) quality of con
2) money spent o

--not related - omit--

Response
Frame

Edited for
errors and
statements
not related
to objectives

STEP III: The Finished Program

See examples 1 and 2 from the programmed text, Pesticide
Chemicals (attached).



In summary, then, to be successfully programmed, a script must be:

1) precisely organized
2) directly to the point
3) simply written
4) cover exactly (no more and no less) and adequately the

objectives to be learned from the course

If the above points are observed in the writing of the scripts, the
program will be a successful experience for the subject matter expert,
the programmers, and most important, the learners.
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o
m
a
c
h
 
p
o
i
s
o
n
s

2
)
 
c
o
n
t
a
c
t
 
p
o
i
s
o
n
s

3
)
 
f
u
m
i
g
a
n
t
s

T
h
e
 
p
a
r
t
i
c
u
l
a
r
 
k
i
n
d
 
o
f
 
p
o
i
s
o
n
 
t
h
a
t
 
w
i
l
l
 
b
e
 
t
h
e
 
m
o
s
t

e
f
f
e
c
t
i
v
e
 
i
s
 
d
e
t
e
r
m
i
n
e
d
 
b
y
 
t
h
e
 
k
i
n
d
 
o
f
 
p
e
s
t
 
a
n
d
 
i
t
s

e
a
t
i
n
g
 
h
a
b
i
t
s
.

a
.
 
t
r
u
e

b
.
 
f
a
l
s
e

a
;
 
t
r
u
e
 
-
 
t
h
e
 
l
i
v
i
n
g
 
h
a
b
i
t
s
 
o
f
 
t
h
e
 
p
e
s
t
 
d
e
t
e
r
-

m
i
n
e
 
t
h
e
 
k
i
n
d
 
o
f
 
p
o
i
s
o
n
 
t
h
a
t
 
w
i
l
l
 
b
e
 
m
o
s
t

e
f
f
e
c
t
i
v
e
.

*
*
*
*
*
*
*
*
*
*
*
*

2
.

S
t
o
m
a
c
h
 
p
o
i
s
o
n
s
 
m
u
s
t
 
b
e
 
s
w
a
l
l
o
w
e
d
 
t
o
 
a
c
t
.

B
e
c
i
i
i
i
i
F
I
E
Z
 
p
o
i
s
o
n
s

a
r
e
 
d
e
p
o
s
i
t
e
d
 
o
n
 
t
h
e
 
o
u
t
s
i
d
e

o
f
 
t
h
e
 
p
l
a
n
t
 
p
a
r
t
s
,
 
t
h
e
 
p
e
s
t
 
m
u
s
t
 
1
)
 
e
a
t
 
t
h
e
 
p
l
a
n
t

p
a
r
t
,
 
o
r
 
2
)
 
c
o
n
t
a
m
i
n
a
t
e
 
t
h
e
 
j
u
i
c
e
 
i
t
 
s
u
c
k
s
 
w
i
t
h

t
i
s
s
u
e
 
f
r
o
m
 
t
h
e
 
s
u
r
f
a
c
e
.

C
h
e
w
i
n
g
 
i
n
s
e
c
t
s
 
e
a
t
 
t
h
e

p
l
a
n
t
 
p
a
r
t
s
.

S
i
m
i
l
a
r
l
y
,
 
r
a
s
p
i
n
g
-
s
u
c
k
i
n
g
 
i
n
s
e
c
t
s
,

t
h
r
o
u
g
h
 
"
r
a
s
p
i
n
g
"
 
t
h
e
 
p
l
a
n
t
 
t
i
s
s
u
e
,
 
c
o
n
t
a
m
i
n
a
t
e

t
h
e
 
j
u
i
c
e
 
t
h
e
y
 
s
u
c
k
 
w
i
t
h
 
t
i
s
s
u
e
 
f
r
o
m
 
t
h
e
 
s
u
r
f
a
c
e
.

S
t
o
m
a
c
h
 
p
o
i
s
o
n
s
,
 
t
h
e
n
,
 
a
r
e
 
e
f
f
e
c
t
i
v
e
 
f
o
r
 
c
h
e
w
i
n
g
,

a
n
d
 
r
a
s
p
i
n
g
-
 
s
u
c
k
i
n
g
 
i
n
s
e
c
t
s
.

r
e
s
m
a
c
h
 
p
o
i
s
o
n
s
 
m
u
s
t
 
b
e

b
y
 
t
h
e

t
 
t
o
 
b
e
 
e
f
f
e
c
t
i
v
e
.

S
t
o
m
a
c
h
 
p
o
i
s
o
n
s
 
m
u
s
t
 
b
e
 
s
w
a
l
l
o
w
e
d
,
 
e
a
t
e
n
 
b
y

t
h
e
 
p
e
s
t
 
t
o
 
b
e
 
e
f
f
e
c
t
i
v
e
.

I
f
 
a
 
s
t
o
m
a
c
h
 
p
o
i
s
o
n
 
i
s
 
a
p
p
l
i
e
d
 
t
o
 
a
 
c
r
o
p
,
 
t
h
e
 
p
o
i
s
o
n

W
i
l
l
 
b
e

a
.
 
a
b
s
o
r
b
e
d
 
b
y
 
t
h
e
 
p
l
a
n
t

b
.
 
d
e
p
o
s
i
t
e
d
 
o
n
 
t
h
e
 
s
u
r
f
a
c
e
 
o
f
 
t
h
e
 
e
l
a
n
t
p
a
r
t
s

b
;
 
a
 
s
t
o
m
a
c
h
 
p
o
i
s
o
n
 
f
o
r
m
s
 
a
 
d
e
p
o
s
i
t
 
o
n
 
t
h
e

s
u
r
f
a
c
e
 
o
f
 
t
h
e
 
p
l
a
n
t
 
p
a
r
t
s
.

P
o
i
s
o
n
s
 
t
h
a
t
 
a
r
e

a
b
s
o
r
b
e
d
 
b
y
 
t
h
e
 
p
l
a
n
t
s
 
a
n
d
 
m
a
k
e
 
t
h
e
 
p
l
a
n
t
s

t
o
x
i
c
 
t
o
 
t
h
e
 
p
e
s
t
s
 
a
r
e
 
s
y
s
t
e
m
i
c
 
p
o
i
s
o
n
s
.

S
y
s
t
e
m
i
c
 
p
o
i
s
o
n
s
 
a
r
e
 
m
o
r
e
 
t
h
a
n
 
s
t
o
m
a
c
h

p
o
i
s
o
n
s
;
 
t
h
e
y
 
a
r
e
 
c
o
n
t
a
c
t
 
p
o
i
s
o
n
s
 
a
s
 
w
e
l
l
.

A
 
p
e
s
t
 
m
a
y
 
s
w
a
l
l
o
w
 
a
 
s
t
o
m
a
c
h
 
p
o
i
s
o
n
 
b
y
 
e
a
t
i
n
g
 
t
h
e

,
p
l
a
n
t
 
p
a
r
t
 
o
r
 
s
u
c
k
i
n
g
 
p
l
a
n
t
 
j
u
i
c
e
 
t
h
a
t
 
i
s
 
c
o
n
t
a
m
i
-

n
a
t
e
d
 
(
m
i
x
e
d
)
 
w
i
t
h
 
s
u
r
f
a
c
e
 
t
i
s
s
u
e
.

a
.
 
t
r
u
e

b
.
 
f
a
l
s
e



E
x
a
m
p
l
e
 
2

8
.

A
l
t
h
o
u
g
h
 
t
h
e
 
f
u
m
i
g
a
n
t
s
 
a
r
e
 
v
e
r
y
 
e
f
f
e
c
t
i
v
e
,
 
t
h
e
y

a
r
e
 
h
i
g
h
l
y
 
d
a
n
g
e
r
o
u
s
 
t
o
a
p
p
l
i
c
a
t
o
r
s
 
o
r
 
o
t
h
e
r
 
w
a
r
m

b
l
o
o
d
e
d
 
a
n
i
m
a
l
s
 
t
h
a
t
 
m
a
y
 
b
e
 
i
n
v
o
l
v
e
d
.

F
o
r
 
t
h
i
s

r
e
a
s
o
n
,
 
f
u
m
i
g
a
n
t
s
 
s
h
o
u
l
d
 
b
e

a
p
p
l
i
e
d
 
o
n
l
y
 
b
e
 
e
x
p
e
r
-

i
e
n
c
e
d
 
a
p
p
l
i
c
a
t
o
r
s
 
w
h
o
 
a
r
e
 
e
q
u
i
p
p
e
d
 
w
i
t
h
 
a
l
l
 
t
h
e

n
e
c
e
s
s
a
r
y
 
s
a
f
e
t
y
 
e
q
u
i
p
m
e
n
t
.

A
 
f
u
m
i
g
a
n
t
 
a
p
p
l
i
c
a
t
o
r

s
h
o
u
l
d
 
n
e
v
e
r
 
w
o
r
k
 
a
l
o
n
e
 
a
n
d
 
h
i
s
 
c
o
-
w
o
r
k
e
r
 
s
h
o
u
l
d

b
e
 
e
q
u
i
p
p
e
d
 
w
i
t
h
 
a
l
l
 
t
h
e
 
s
a
f
e
t
y
 
e
q
u
i
p
m
e
n
t
 
r
e
q
u
i
r
e
d

t
o
 
"
r
e
t
r
i
e
v
e
"
 
t
h
e
 
a
p
p
l
i
c
a
t
o
r
 
i
f
 
h
e
 
s
h
o
u
l
d
 
b
e
 
o
v
e
r
c
o
m
e

b
y
 
f
u
m
i
g
a
n
t
 
g
a
s
.

N
o
t
e
:

D
e
a
l
e
r
s
 
s
h
o
u
l
d
 
n
o
t
 
s
e
l
l
 
a

f
u
m
i
g
a
n
t
 
t
o
 
a
 
h
o
m
e
 
o
w
n
e
r
 
o
r
 
f
a
r
m
e
r
 
u
n
l
e
s
s
 
t
h
e
y

h
a
v
e
 
t
h
e
 
n
e
c
e
s
s
a
r
y
 
e
q
u
i
p
m
e
n
t
.

B
e
c
a
u
s
e
 
f
u
m
i
g
a
n
t
s
 
a
r
e
 
g
a
s
e
s
,
 
t
h
e
y
 
a
r
e
 
n
o
t
 
a
s

d
a
n
g
e
r
o
u
s
 
t
o
 
t
h
e
 
a
p
p
l
i
c
a
t
o
r
 
a
s
 
a
 
l
i
q
u
i
d
 
o
r
 
d
u
s
t
 
t
h
a
t

c
a
n
 
b
e
 
s
p
i
l
l
e
d
 
o
n
 
c
l
o
t
h
e
s
 
o
r

s
k
i
n
.

a
.
 
y
e
s

b
.
 
n
o

b
;
 
n
o
 
-
 
f
u
m
i
g
a
n
t
s
 
a
r
e
 
o
n
e
 
o
f
 
t
h
e
 
m
o
s
t
 
d
a
n
g
e
r
o
u
s

f
o
r
m
s
 
o
f
 
a
 
p
e
s
t
i
c
i
d
e

o
u
 
c
a
n
 
u
s
e
 
a
 
f
u
m
i
g
a
n
t
 
w
h
e
n
 
y
o
u
 
a
r
e
 
a
l
o
n
e
 
i
f
 
y
o
u

a
.
 
h
a
v
e
 
t
h
e
 
r
i
g
h
t
 
e
q
u
i
p
m
e
n
t

b
.
 
k
n
o
w
 
w
h
a
t
 
y
o
u
 
a
r
e
 
d
o
i
n
g

c
.
 
d
o
n
'
t
 
c
a
r
e
 
a
n
y
m
o
r
e

c
;
 
i
f
 
y
o
u
 
d
o
n
'
t
 
c
a
r
e
 
a
n
y
m
o
r
e
 
-

e
q
u
i
p
m
e
n
t
 
c
a
n

f
a
i
l
 
a
n
d
 
a
c
c
i
d
e
n
t
s
 
c
a
n
 
h
a
p
p
e
n
.

N
e
v
e
r
 
u
s
e
 
a

f
u
m
i
g
a
n
t
 
w
h
i
l
e
 
y
o
u
 
a
r
e
 
a
l
o
n
e
.

f
 
y
o
u
 
a
p
p
l
y
 
a
 
f
u
m
i
g
a
n
t
,
 
a
l
l
 
y
o
u
 
n
e
e
d
 
t
o
 
b
e
 
s
a
f
e
 
i
s

c
o
-
w
o
r
k
e
r
.

a
.
 
t
r
u
e

b
.
 
f
a
l
s
e

b
;
 
f
a
l
s
e
 
-
 
y
o
u
r
 
c
o
-
w
o
r
k
e
r
 
w
i
l
l
 
b
e
 
o
f
 
n
o
 
v
a
l
u
e

u
n
l
e
s
s
 
h
e
 
i
s
 
p
r
o
p
e
r
l
y
 
e
q
u
i
p
p
e
d
 
s
o
 
t
h
a
t
 
h
e
 
c
a
n

h
e
l
p
 
y
o
u
 
w
i
t
h
o
u
t
 
b
e
i
n
g
 
g
a
s
e
d
.

**
**

**
**

**
**

9
.

T
h
e
 
f
i
v
e
 
m
o
s
t
 
i
m
p
o
r
t
a
n
t
 
c
l
a
s
s
e
s
 
o
f
 
i
n
s
e
c
t
i
-

c
i
d
e
s
 
a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
e
 
d
i
f
f
e
r
e
n
t
 
k
i
n
d
s
 
o
f
 
i
n
s
e
c
t
i
-

c
i
d
e
 
c
h
e
m
i
c
a
l
s
 
a
r
e
:

i
n
o
r
g
a
n
i
c
,
 
b
o
t
a
n
i
c
a
l
,
 
c
h
l
o
r
-

i
n
a
t
e
d
 
h
y
d
r
o
c
a
r
b
o
n
s
,
 
o
r
g
a
n
i
c
 
p
h
o
s
p
h
a
t
e
,
 
a
n
d

c
a
r
b
a
m
a
t
e
 
i
n
s
e
c
t
i
c
i
d
e
s
.

T
h
e
r
e
 
a
r
e

m
a
i
n
 
c
l
a
s
s
e
s
 
o
f
 
i
n
s
e
c
t
i
c
i
d
e
s

i
f
 
t
h
e
y
 
a
r
e
 
c
l
a
s
s
i
f
i
e
d
 
a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
e
 
k
i
n
d
 
o
f

i
n
s
e
c
t
i
c
i
d
e
 
c
h
e
m
i
c
a
l
 
i
n
 
t
h
e
 
f
o
r
m
u
l
a
t
i
o
n
.

F
i
v
e
;
 
t
h
e
r
e
 
a
r
e
 
f
i
v
e
 
c
l
a
s
s
e
s
 
o
f
 
i
n
s
e
c
t
i
c
i
d
e
s

i
f
 
t
h
e
y
 
a
r
e
 
c
l
a
s
s
i
f
i
e
d
 
a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
e
i
r

a
c
t
i
v
e
 
i
n
g
r
e
d
i
e
n
t
.

T
h
e
 
f
i
v
e
 
c
l
a
i
i
i
i
W
r
I
s
e
e
 
i
f
 
y
o
u
 
c
a
n
 
t
h
i
n
k
 
o
f
 
a
l
l

o
f
 
t
h
e
m
 
o
r
 
w
r
i
t
e
 
t
h
e
m
 
o
n
 
a
 
s
e
p
a
r
a
t
e
 
s
h
e
e
t
)
:

1
)

2
)
3
)

4
)

5
)

T
h
e
 
f
i
v
e
 
c
l
a
s
s
e
s
 
o
f
 
i
n
s
e
c
t
i
c
i
d
e
s
 
a
r
e

1
)
 
i
n
o
r
g
a
n
i
c

2
)
 
b
o
t
a
n
i
c
a
l

3
)
 
c
h
l
o
r
i
n
a
t
e
d
 
h
y
d
r
o
c
a
r
b
o
n
s

4
)
 
o
r
g
a
n
i
c
 
p
h
o
s
p
h
a
t
e

5
)
 
c
a
r
b
a
m
a
t
e
s

*
*
*
*
*
*
*
*
*
*
*
*



1
0
.

I
n
o
r
g
a
n
i
c
 
i
n
s
e
c
t
i
c
i
d
e
s
 
a
r
e
 
t
h
e
 
o
l
d
e
s
t
 
o
f
 
t
h
e

i
n
s
e
c
t
i
c
i
d
e
s
.

I
n
o
r
g
a
n
i
c
 
m
e
a
n
s
 
t
h
a
t
 
t
h
e
y
 
a
r
e
 
m
a
d
e

f
r
o
m
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t
 
a
r
e
 
n
o
t
 
d
e
r
i
v
e
d
 
o
r
 
e
x
t
r
a
c
t
e
d

f
r
o
m
 
a
n
i
m
a
l
 
o
r
 
v
e
g
e
t
a
b
l
e
 
m
a
t
e
r
i
a
l
 
a
n
d

a
r
e
 
n
o
t

s
i
m
i
l
a
r
 
t
o
 
a
n
i
m
a
l
 
o
r
 
v
e
g
e
t
a
b
l
e
 
m
a
t
e
r
i
a
l
.

S
o
m
e
 
o
f

t
h
e
s
e
 
i
n
s
e
c
t
i
c
i
d
e
s
 
a
r
e
 
l
e
a
d
 
a
r
s
e
n
a
t
e
,
 
c
a
l
c
i
u
m

a
r
s
e
n
a
t
e
,
 
c
r
y
o
l
i
t
e
,
 
s
u
l
f
u
r
,
 
s
o
d
i
u
m
 
f
l
o
u
r
i
d
e
,
 
s
o
d
-

i
u
m
 
f
l
o
u
s
i
l
i
c
a
t
e
,
 
a
n
d
 
l
i
m
e
 
s
u
l
f
u
r
.

T
h
e
s
e
 
i
n
s
e
c
t
i
-

c
i
d
e
s

a
r
e
 
l
a
r
g
e
l
y
 
s
t
o
m
a
c
h
 
p
o
i
s
o
n
s
.

B
e
c
a
u
s
e
 
t
h
e

n
e
w
e
r
 
i
n
s
e
c
t
i
c
i
d
e
s
 
s
u
c
h
 
a
s
 
t
h
e
 
c
h
l
o
r
i
n
a
t
e
d
 
h
y
d
r
o
-

c
a
r
b
o
n
s
,
 
o
r
g
a
n
i
c
 
p
h
o
s
p
h
a
t
e
s
,
 
a
n
d
 
c
a
r
b
a
m
a
t
e
s

c
a
n

b
e
 
u
s
e
d
 
b
o
t
h
 
a
s
 
c
o
n
t
a
c
t
 
a
n
d
 
s
t
o
m
a
c
h
 
p
o
i
s
o
n
s
 
t
h
e

i
n
o
r
g
a
n
i
c
s
 
a
r
e
 
n
o
t
 
u
s
e
d

v
e
r
y
 
m
u
c
h
.

T
h
e
 
o
l
d
e
s
t
 
c
l
a
s
s
 
o
f
 
i
n
s
e
c
t
i
c
i
d
e
s
 
i
s
 
t
h
e

I
c
l
a
s
s
.

I
n
o
r
g
a
n
i
c
 
i
n
s
e
c
t
i
c
i
d
e
s

a
r
e
 
t
h
e
 
o
l
d
e
s
t
 
o
f
 
t
h
e

i
n
s
e
c
t
i
c
i
d
e
s
.

"
I
n
o
r
g
a
n
i
c
"
 
m
e
a
n
s

a
.
 
m
a
n
 
m
a
d
e

b
.
 
m
a
d
e
 
f
r
o
m
 
a
n
i
m
a
l

o
r
 
v
e
g
e
t
a
b
l
e
 
m
a
t
e
r
i
a
l
s

c
.
 
m
a
t
e
r
i
a
l
 
n
o
t
 
m
a
d
e
 
f
r
o
m
,
 
o
r
 
a
n
y
t
h
i
n
g
 
s
i
m
i
-

l
a
r
 
t
o
 
a
n
i
m
a
l
 
o
r
 
v
e
g
e
t
a
b
l
e
 
m
a
t
e
r
i
a
l
s

c
;
 
m
a
t
e
r
i
a
l
 
t
h
a
t
 
i
s
 
n
o
t
 
m
a
d
e
 
f
r
o
m
,
 
o
r
 
a
n
y
t
h
i
n
g

l
i
k
e
 
a
n
i
m
a
l
 
o
r
 
v
e
g
e
t
a
b
l
e
 
m
a
t
e
r
i
a
l
.

I
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November 28, 1967

Mr. Don Kaufman
Extension Agent in Charge
P.O. Box 543
Fort Collins, Colorado 80521

Dear Don:

This note will confirm the details of our telephone conversation.
As I indicated, we have agreed to identify 300 leaders from several counties
who are willing to take an experimental form of an objective test over basic
4-H movement concepts. We hope that you will be able to provide us with the
names of 50 leaders according to the following procedure.

Please send the names of the leaders whom you feel would be willing
to cooperate to Dr. C. O. Neidt, Human Factors Research Laboratory, Colorado
State University, Fort Collins, Colorado, along with a few blank sheets of
your official letterhead paper and 50 of your official envelopes. Dr. Neidt's
staff will type a cover letter (sample of which is enclosed to be sent over
your signature on your official letterhead paper, have it photocopied, type
the envelopes, and return these to you to be signed and mailed to the leaders
you have designated. When the leaders receive the letter, along with a
description of the project and a reply card, they are to indicate their will-
ingness to participate and return the card directly to you. When you have
received the return cards from the leaders, you are to send them to Dr. Neidt
and he will send the tests directly to the leaders who have agreed to partici-
pate. We feel that this procedure will encourage participation and make the
project workable.

We appreciate your cooperation in this project. We feel that it
will result in a substantial improvement in the 4-H movement. If you have
questions, call Dr. Neidt at 491-5206.

Sincerely,

C. G. Stayer
State 4-H Leader





CCDCDF=EIR/1-1-1V "1"-N111::3N1 EEF \/
COLORADO STATE UNIVERSITY

COUNTY EXTENSION OFFICE

WELD COUNTY SERVICES WILDING

GREELEY, COLORADO 80631

TELEPHONE 353.2212

As you can see from the enclosed project description, Colorado
State University is conducting a nation-wide study to produce materials

for use by adult 4-H leaders. As part of this project, 300 adult leaders
in Colorado are being asked to contribute one hour of their time to the

success of this project. You are being asked to participate because of
the interest you have shown in the 4-H movement and your desire to improve

it. Specifically, we are asking you to take a test of about one hundred

items over basic 4-H concepts. These items are all multiple-choice and
can be answered in one hour or less. You are not expected to know the

answers to many of them; in fact, we hope that you will not. Otherwise

there would be no need for the self-study course that is being prepared.

The test will be mailed to the leaders about December 15, 1967. Leaders

will be expected to return their completed test by January 1, 1968.

As an expression of appreciation for your participation in this

project, you will be, given a copy of the course itself for study at your

convenience after it has been completed. Obviously, our part of the

project deals only with a tryout of the tests, but it is an important

part and essential to the field testing of the course material which will

involve 1200 leaders in Wisconsin, Vermont Arizona and Georgia.

I hope that you will give this request your serious consideration.

A return card is enclosed on which you can indicate your willingness to

participate. Please return it directly to me and I will send it to. Colorado

State University. Thanks for your consideration.

AWR/jf

Sincerely,

Alvie W. Rothe
Extension 4-H Specialist

COLORADO STATE UNIVERSITY. U.S. DEPARTMENT OF AGRICULTURE AND WELD COUNTY COOPERATING



PROJECT DESCRIPTION
PROGRAMMED INSTRUCTION MATERIALS FOR

ADULT 4-H LEADERS

Ten units of a self-study course for adult 4-H leaders are being
prepared in programmed instruction format by the Human Factors
Research Laboratory at Colorado State University. Titles of the ten
units are as follows:

Why 4-H?
The 4-H Club Meeting
Planning the 4-H Program
Learning Experiences
How Youth GroW Up

Motivations of Youth
A Few Teaching Methods
Parent Cooperation
4-H in the Community
Resources to Help You

Each unit requires 30 to 40 minutes to complete and is based upon a
manuscript prepared by an authority in the field.

To evaluate the programmed material, twelve hundred adult
leaders in four states will take a 45-minute pre-test examination be-
fore studying the course, complete six experimental units of material,
then take a 45- minute final examination over the topics studied. Learn-
ing will be assessed by comparing pre-test and final examination scores.
Four different versions of programmed instruction responses will be
evaluated in the field test. That version of programmed instruction
response which proves to be most effective will be used throughout the
final ten-unit edition of the course. Six units rather than ten are being
used in the field test to compensate for the time required for the pre-
test and final examination.

County agents in the four states involved are inviting the adult
leaders in their county to participate in the field test of experimental
materials on a voluntary basis. Participants in the field test will
receive a complimentary copy of the entire course. Schedule for the
project is as follows:

January 15, 1968 - pre-test examination
February, 1968 - program distribution
March 1, 1968 - final examination

Printing of the final edition of the course is scheduled for June, 1968.

Director
C. 0. Neidt
N125 Morgan Library
Colorado State University



Yes, I'll be glad to participate in the project
and complete the test no later than January 1,
1968.

Sorry, I will be unable to participate.

Send the materials to:

(Name)

(Address

(City) (State) (Zip Code)N,
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MEMORANDUM

TO: Colorado Adult 4-H Leaders

FROM: C. 0. Neidt, Human Factors Research Laboratory, CEU

SUBJECT: Experimental Test Items

We in the Human Factors Research Laboratory at Colorado State
University were especially pleased to learn from your County Extension
Agent that you will be helping us with our national 4-H Club research
project. As you know from earlier correspondence, this project involves
preparing training materials for adult 4-H leaders. To evaluate these
materials, however, we need to develop some examinations about 4-H
activities. You are on of 300 adult leaders having agreed to help us
by taking some experimental versions of test items. These items are
enclosed.

Directions

Answers to the test questions are to be recorded on the separate
answer sheet -- not on the test booklet. Simply read the question on
the booklet, note the answer you think is correct, then find and mark
your choice on the answer sheet. ANSWER ALL ITEMS EVEN THOUGH
YOU MUST GUESS IN ORDER TO DO SO. You need not put your name
on the answer sheet since each set of materials is numbered and we know
to whom each set was sent. Your responses are for research purposes
only and will be kept completely confidential. In fact, we do not intend
to identify anyone as an individual when we tally the responses to the
questions. Do not worry about the questions -- we know that some are
difficult and that others cover rather insignificant points. Simply do
your best and then return the materials as soon as possible.

Appreciation

We sincerely appreciate your cooperation on this project. As an
expression of our appreciation we are sending you a set of the training
materials when they are completed -- hopefully by June, 1968. Thanks
again.

PLEASE COMPLETE THE TEST AND
RETURN THE ANSWER SHEET ONLY AS SOON AS POSSIBLE

(IT USUALLY TAKES ONLY 45-60 MINUTES)



A

Pre-Test for Adult 4-H Leaders

INSTRUCTIONS: You are to record your answers on the answer sheet
provided. Notice that for each item there are four letters, a, b, c, and d,
which designate the four possible responses to each statement or question
presented in this test. You are to circle the lettered response which you
feel correctly completes or answers each item. Be sure that the number of
the question on the answer sheet corresponds to the same number on the test
before marking your choice.

1. Demonstrations and panels are examples of what type of resource?
a) human
b) audio-visual
c) group activities
d) printed materials

2. For any one project it is advisable to
a) stick to the same resource
b) use different resources
c) not use "people" and other resources together
d) let the members choose the type of resource

3. The development of the Resource Record is
a) time-consuming at first
b) independent of local news media
c) the responsibility of the members
d) unnecessary for clubs in small towns

People who can secure facilities or things are those who are grouped
together because of
a) communication
b) skills
c) prestige
d) motivation

It is advisable to match a resource person to the
a) leader who will orient him
b) members he will assist
c) level of knowledge of the group
d) type of task to be performed
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6. Basic guidelines for selecting resource material do not include evaluation
of
a) understanding level
b) accuracy
c) emotionality
d) biases

7. In orientation of resource people, emphasis is place on the
of the job for the resource person.
a) expectations
b) motivations
c) requirements
d) status

The orientation process for the resource,person 4hotird usunlirbe
accomplished by
a) group meetings
b) parent contacts
c) individual contacts
d) personal letters

9. In those situations where people are working together cooperatively, we
usually observe
a) unstructured goals
b) an absence of a time budget
c) an openness of communication
d) a strong and helpful leader

10, In the development of resources the use of recognition should be
a) a continuous process
b) limited to leaders
c) supported by parents
d) axnulti stage process

11. Leaders may use the evaluation process as a means of determining strong
and weak points as a means of determining areas of needed improvement
and as a means of
a) program analysis
b) self-analysis
c) member participation
d) parent cooperation
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12. Which one of the following is not a way of relating 4-H clubs to the
community ?
a) interest
b) geographical boundary
c) author ity
d) influence

13. The goals that 4-H members want to achieve are based upon
a) community needy
b) the members' interests and needs
c) parental needs
d) the needs of society in general

14. 4-H club leaders should
a) employ as many people as possible in the community to develop

an active education program with youth
b) be able to work independently of other people in the community to

develop an active education for youth
c) use only the interested members of the community for developing

4-H club programs
d) employ county extension agents to develop and administer 4-H

programs in the community

15. The 4-H club leader, in involving cotrununity members in working on 4-H
club projects, should
a) pay those people for services rendered
b) try to recruit them as 4-H club leaders
c) involve them in the planning of the projects
d) let them decide on the projects needed

16. 4-H club leaders should
a) encourage other youth organizations to participate in activities

with the 4-H clubs
b) not encourage 4-H clubs to participate on projects with other youth

organizations
c) join forces with other youth groups only for civic projects
d) avoid duplication of activities with other youth organiations

17. The best source of adult leaders is
a) parents
b) single men and women
c) civic organizations
d) college students

18. Membership in 4-H clubs helps insure emotional stability by providing
a) the proper education for youths
b) moral guidance for youth
c) a feeling of belonging to the group
d) the proper social outlet for youth
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19. What characteristic of a 4.H leader makes him a valuable person in
the community?
a) teaching ability
b) interest in youth
c) status in the community
d) interest in community problems

20. 4=H leaders should not
a) be unacquainted with other youth leaders
b) use the county extension agent for information
c) involve the community in his work
d) use exactly the same resources as other communities do

21. 4-H members may improve their projects by
a) inviting other groups to join them
b) limiting them to established 4-H goals
c) involving less people and thus less red tape
d) asking for more leader guidance

22. The 4-H club's
a) influence depends upon the size of the club
b) influence can be felt by only the geographic- area in which it is located
c) support is the responsibility of the people in the community
d) success depends upon the acceptance by the community

23. A leader can expect the 4-H members to
a) respond positively to recreational activities
b) respond differently in any given situation
c) behave better when negatively rewarded
d) behave in a similar manner in most situations

24. To help members learn or change, 4-H leaders should develop the skill of
a) letting members handle their own projects and helping only when asked
b) formulating a basic pattern of activity for all members
c) discovering what factors in a given situation are influencing behavior
d) discovering the basic personality patterns of the members

ZS. When a 4-H member has only limited access to necessary information
a) he should be discouraged from depending on the leader
b) the project should be dropped so as to not bring about failure
c) he is having his initiative blocked
d) other members should be aware of the situation
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26. A child's self-concept develops most rapidly when he
a) learns to walk and manipulate objects
b) learns to talk and understand language
c) begins to interact as a social being
d) values the opinions of peers

27. The core of a person's self-concept is
a) feedback from others
b) basic need patterns
c) sell -image
d) basic personality patterns

28. Traditional American culture emphasizes
a) competition between youths at the expense of intimacy
b) intimacy during the teen years
c) dependence on youth until they reach their twenties
d) cooperation and social interaction among youth

29. A child of four or five tries to find out as much as possible without feeling
guilty. Parents and adult leaders should
a) give him as much freedom as possible, being consistent about their limits
b) make him realize his responsibilities to society by restraining him
c) satisfy each need and curiosity as soon as it is manifested
d) control him as much as possible, teaching social rules

30. A pe7son in later lafe
a) Annot change his basic self-concept
b) should be able to accept himself and his role in life
c) can no longer develop feelings of intimacy and integrity
d) usually wishes he could relive his life

31. Incentives to motivate 4-H members
a) should not be obvious to the members
b) should conform to 4-H manual rules
c) may be varied to fit each individual
d) should not vary with each individual

32. Members learn best
a) when motivated by access
b) when given extrinsic rewards
c) with rote methods of teaching
d) when promised latent rewards
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33. Efficient learning takes place when
a) intense as opposed to moderate motivation is employed
b) motivation by punishment is used as opposed to motivation by reward
c) failure is used to motivate mature members
d) the reward or punishment is an inherent aspect of the learning situation

34. In considering the period of life known as youth
a) a large percentage of people traverse this period without serious

difficulty
b) a significant portion of youth (about 30%) become either juvenile

offenders or social dropouts
c) a large percentage of people passing through this stage (about 20%)

become active rebels
d) the factor of indiv;rlual differences makes it hard to arrive at any

conclusion during this period

35. One of the major problems confronting parents and youth leaders about
youth is
a) finding activities in which youth can channel their energies into, so as

to prevent socialy deviant behavior
b) obtaining a clear understanding of why youth rebel against society
c) finding reasons behind individual differences in youth
d) obtaining an understanding of what is normal behavior and what is

deviant behavior

36. An important fact for 4-H leaders to keep in mind is that youth of the
same chronological age
a) only vary slightly in maturity
b) can vary as much as three years in maturity
c) only vary about a year or two in maturity
d) can vary as much as Six years in maturity

37. The constitution of a youth refers to his
a) total physical makeup at any one time
b) ability to withstand physical and emotional stress
c) basic hereditary pattern uninfluenced by environment
d) basic image of himself

38. Research comparing personality differences of late as compared to early
maturing adolescents shows that
a) childish attention-getting techniques are constant for adolescents

regardless of maturity level
b) early maturing adolescents show childish attention-getting techniques

mainly to attract persons of the opposite sex
c) late maturing boys often use childish attention-getting techniques to

compensate for their small size, compared with early-maturing
males

d) childish attention-getting techniques are used significantly more
often for girls than for boys
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39. The physical makeup of the person is
a) mainly a product of heredity
b) mainly a product of the environment
c) the product of the joint influences of heredity and environment
d) mainly the product of unknown influences

40. Roles can be defined as
a) the masks people hide behind when they interact in various groups
b) patterns of behavior that we expect certain people to engage in

according to the position they occupy
c) the particular kinds of activities that a particular person engages

in within a certain group
d) the formal assignment and acceptance of a particular position by an

individual in a group

41. 4-H can help youth
a) avoid serious role conflicts
b) enjoy the friendship of peers
c) gain a sense of self-identity
d) all of the above

42. Individual differences in youth are fostered to a great extent by
a) accidental happenings
b) peer group influence
c) family relationships
d) school influences

43. Similarities and differences in personality can be accounted for by
a) studying separately the determinants of personality formation
b) relating the determinants of personality formation to certain

standardized personality tests
c) studying together the determinants of personality formation
d) an extensive study of the constitutional determinants of personality

44. When we compare masculine roles today as compared to 50 years ago we see
a) that physical stamina remains just as important a concept for the

masculine role
b) status brought about largely by the mastery of intellectual and social

skills as the important factor in the masculine role
c) the masculine role is becoming increasingly differentiated from

that of the feminine role
d) b and c above
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45. The most important group in the growth and development of children from
pre-adolescence through post-adolescence is
a) the 4-H club
b) the church
c) the peer group
d) the parents

46. The most important goal-related activity of adolescence is
a) gaining acceptance from peer groups
b) engaging in social activities
c) striving for role fulfillment
d) he searching for self-identity

4 ?. The most effective way to support a project is not based upon the
a) individual's civic responsibility
b) nature of the project
c) objective of the project
d) individual's peer responsibility

48. Often the most effective way for an individual to support a project is to
a) assume total responsibility for the project
b) study previous projects in the 4-H manual
c) work with others on a committee
d) gain community support for the project

49. Who is responsible for providing an opportunity for young people to learn
to be.effective citizens in a democratic society?
a) national 4-H
b) 4-H members and leaders
4-H parents and members
d) 4-H leaders

50. Demonstrations, judging and group projects
a) are extremely good 4-H learning tasks
b) should not be used with very young members
c) should be the responsibility of the leader
d) should not be used simultaneously

51. All 4-H demonstrations
a) should include a summary
b) should be conducted by the leader
c) vary widely with the nature of the club
d) should be conducted by two or more members
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52. 4-H judging should not be
a) a matter of right and wrong
b) used in very small groups
c) encouraged with younger members
d) stress standards for products

53. Boys and girls who join 4-H expect to learn from it because 4-H is
a) a continuation of school programs
b) under the direction of peers
c) a program for youth
d) an educational program

54. Initial information about 4-H demonstrations
a) allows members to make generalizations about demonstrations
b) should not be generalized to specific demonstrations
c) should be secured from the leader
d) varies widely with the location of the club

55. The primary result of learning is
a) a sense of accomplishment
b) a feeling of competence
c) a quest for more knowledge
d) a change in, behavior

56. Systematic planning of the 4-H program
a) is the total responsibility of the group leader
b) is needed to provide a balance of activities
c) should take place during the 4-H year
d) all of the above

5 ?. Thi local 441 club program may be defined as the sum total of
a) educational efforts
b) recreational activities
c) community services
d) vocational experiences

58. It is necessary that 4-H program developers have a knowledge of broad
objectives because
a) broad objectives define member needs and interests
b) national officials set broad objectives as the criterion for 4 -H programs

c) situational information should be examined with broad objectives in mind
d) broad objectives vary widely with geographical location



59. Community information includes information about
a) family customs
b) location of members' homes
c) employment opportunities
d) work habits of members' parents

60. Once the program designer selects problems to solve and arranges the
order of priority, he
a) is ready to establish objectives
b) should submit the list to the members
c) should consult the regional program designer
d) all of the above

61. To be most useful, program objectives should not
a) be drawn up prior to the establishment of problems
b) indicate specifically who is to do the learning
c) define a level of change to be achieved
d) structure the 4-H program

62. A 4-H program can best be evaluated by
a) allowing the 4-H members to judge their own behavior
b) comparison to regional criteria
c) a combination of tests and the leader's judgment
d) a combination of the leader, parents and members

10

63. In planning the 4-14 program
a) members, parents, leaders and all interested people should be

involved
b) the leader should draw up initial plans before conferring with parents

and members
c) member involvement is favored over parental involvement
d) only the members should be involved except with very young groups

64. Younger members are most enthusiastic about activities involving
a) outdoors
b) peers
c) school-related topics
d) parents

65. A major criticism of exhibit judging is that judging fails to consider
a) progress
b) end results
c) contributions
d) interest
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66. 4H club meeting do not help members to
a) learn new information about agriculture
b) develop social skills
c) develop leadership traits
d) learn self-defense

67. The should check on the progress of committees.
a) parents
b)' leader
c) officers
d) 4-H members

68. Committees are most useful when they are
a) properly supervised
b) used infrequently
c) not too large
d) left on their own

69. Each officer should receive training and encouragement from the
a) leader
b) parents
c) members
d) other officers

70. Regular club meeting should be held
a) at least once a month
b) not more than once a month
c) at least twice a month
d) not more than twice a mouth

71. The club members should help plan and conduct the program themselves,
their leader should
a) leave them on their own
b) direct the officers
c) act as their guide
d) be elected by the members

72. 4 -H learning is unique largely because it is
a) learning by doing
b) learning by seeing
c) taught by demonstration
d) fun

73. One of the steps in a demonstration is not
a) planning
b) try out
c) testing
d) revision
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74. 4-H club demonstrations
a) consist of four parts
b) should be given by the leader
c) include an introduction
d) are poor as teaching devices

75. Team members for a team demonstration should
a) be of opposite sex
b) be matched on age
c) always practice alone
d) be selected at random

76. Discussions in 4-H club meetings are
a) poor learning devices
b) good methods for developing competition
c) better for larger groups
d) eapecially suited to senior members

77. To improve the instruction session of the club meeting
a) emphasis is on student reports
b) any good teaching method may be utilized
c) discipline is necessary
d) parents may act as teachers

78. Each club meeting should have some
a) educational
b) sedate
c) group
d) active

games.

79. It is no longer possible to predict with reasonable accuracy the
a) types of young people who will respond to the 4-H program
b) qualities that you will need for successful living
c) effect that education will have upon the youth of today
d) reactions of young people to today's technological society

80. Today more emphasis is being placed on
a) the development of personality, attitudes and values
b) the acquiring of information and specific skills
c) specialized education to fit the needs of society
d) youth's ability to adjust to new and complex situations

81. The most unique feature of 4-H today is concerned with
a) drawing workers and members from university students
b) condensing subject matter into concise understandable form
c) combining all age groups profitably
d) the subject matter resources of the rniversities of which 411 is a part
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82. Dr. Margaret Mead said of youth:
a) they need to discover how very wide the range of choice really is
b) they need to discover how very important the selection of occupations

really is
c) they need to choose from a wide range of experiences to be satisified
d) they need to widen their range of experiences to discover themselves

83. The 4-H program provides natural situations which help members
a) show what they can do under difficult circumstances
b) learn what youth can contribute to the educational process
c) understand, accept, and work with persons different from themselves
d) gain experience in competing and interacting with youth from diverse

backgrounds

84. 4-H projects cannot provide
a) real life experiences for youth in many areas
b) on the job training for some members
c) work experiences in social adjustment
d) learning experiences matched to school lessons

85. The study of, and member relations to, particular jobs
a) are second in importance to members' actual job performance
b) can be enlivened :by trips to actual business organizations
c) is the difference between 4-H and similar youth organizations
d) is in a constant state of flux due to the change in society

86. The subject matter, methods, and learning experiences used in 4-H
a) emphasize special areas of instruction
b) allow members to specialize
c) are unique to 4-H organizations
d) facilitate integrated learning

87. A 4-H member working on a project
a) must concentrate on a specific approach to be successful
b) gains information by testing different alternatives
c) should complete his assignment without any outside help
d) should develop one method of inquiry

88. An appreciation for the scientific method of inquiry is
a) an essential requirement for 4-H projects
b) not necessary in most 4-H projects
c) developed by requiring a specific scientific approach for each project
d) developed by testing different alternatives
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89. 4-H complements, supplements, and reinforces all other educational
sources by
a) relating all learning to professional opportunities
b) relating all learning to real life
c) concentrating on federal and state legislation
d) making mature adults of immature young people

90. 4-H methods
a) are used by all other successful youth organizations
b) are based on an understanding of individual youth
c) stimulate curiosity and the attitude of inquiry
d) take a great deal of learning before being mastered

91. To reach the highest potential educational values of 4-H leaders must
a) rely upon their intuition and personal experience to bridge the

age and educational gap
b) be prepared to deal effectively with any subject in which members

show an interest
c) be expert in many different fields in order to meet the needs of

both individuals and groups
d) skillfully blend subject matter, methods, experiences, and relationships

with individuals and groups

92. The objective of 4-H teaching methods is to
a) allow members to change attitudes
b) provide peer interactions
c) instill Christian principles
d) provide a "fun atmosphere" of learning

93. The three categories of teaching methods used by 4-H leaders do not
usually include
a) group teaching methods
b) field trip teaching methods
c) individual help teaching methods
d) visual-oral teaching methods

94. Problem solving in a group
a) should not be used formally in teaching project information
b) may be used informally whenever a group of members are to make

a decision
c) entails the unrehearsed acting out of a problem situation which concerns

the group
d) should not be used with younger 4-H members
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95. The acting out of a problem or important point concerning 4-H is an

example of
a) the buzz session
b) dramatization
c) role playing
d) demonstration learning

96. Information to be taught in 4-H workshops
a) should include the acquisition of a physical skill

b) should be restricted to one or two main points of emphasis

c) may be as broad as the members and situation dictate

d) should be selected by the leader before he assigns members to the

workshop

9 ?. A leader or member making or doing something while explaining why he

does it, is an example of
a) role playing
b) workshops
c) demonstrations
d) action teaching

98. Trips which teach about something outside of the home community are

a) project tours
b) excursions
c) exhibit trips
d) 4-H service trips

99. The most important learning experience in judging is

a) ability on the part of the members to accept failure

b) member's oral report comparing placements

c) member interaction in a competitive selling

d) member's judging of peers on fair standards

100. The success of a 4-11 learning experience depends upon

a) the personality of the leader and interests of the members

b) the acceptance of the club by parents and the community

c) selection and use of the best teaching method

d) member motivation and goals set by members
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Pre-Test for Adult 4-H Leaders

INSTRUCTIONS: You are to record your answers on the answer sheet
provided. Notice that for each item there are four letters, a, b, c, and d,
which designate the four possible responses to each statement or question
presented in this test. You are to circle the lettered responseiwhich you
feel correctly completes or answers each item. Be sure that the number of
the uestion on the ansvylreet corresponds to the same number on the test
before marking oy ur choice.
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1. The secret of community leadership is most accurately described as
a) finding outstanding people
b) developrrxent of a pattern of cooperative effort
c) effective supervision by the leader
d) obtaining the aid of local office-holders

Leadership development is a step-by-step process and in 4-H it frequently
starts with
a) assuming a resource person's responsibility
b), the first time a person is in the right social climate
c) asking the person to be a leader
d) being able to do something better, than someone else

3. Which of the following is a "source for resources"?
a) city council
b) leader
c) junior leader
d) members

The Resource Record is a file of
a) specific persons
b) specific resources
c) potential resources
0) resource people of proven worth

Resource people: can be ,conveniently grouped.into three types on the basis of
a) communication, prestige and income
b) prestige, status and communication
c) communication, prestige and skills
d) skills, status and prestige

6. The person requesting the:help of a resource,person tihould
a) be the 4-H leader
b) be the 4-H member
c) allow him to choose his own task
d) have adequate information about the task
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7. The key factor for the leader in establishing good working relationships
with resource people is
a) a sensitivity to oneself
.b) an emphasis on communication
c) an understanding of the ree.ource person
dj'a highly effective motivation

1 1

8. .Good supeiNiision of resource people requires them to
a) study
b) direct
c) participate
d) lead

9. In regard to his supervisory role, the leader must understand resource
people as
a) equals
b) individuals
c) professionals
d) humanists

10. The elements in an overall program of training/supervision' do not include
a) study of basic purpose of 4-H
b) definition of resource needs
c) planned conferences with resource people
d) professional evaluation of resource people

11. Evaluation of the resources used by the 4-H club
a) is usually unnecessary
b) is the members' responsibility
c) i3 always necessary
d) should be sent to national 4-H

12. The primary goal of a 4-H leader is to
a) develop a sense of moral value in youth
b) give youth guidance in making decisions and in becoming responsible

citizens
c) train yotith in the 'essentials of agriculture
d) give youth a sense of responsibility in caring about the community

13. .A 4-H club can best be identified by the
a) geographic area within which the members live
b) influence that the members exert upon the community
c) kinds''of'projects the 4-H members engage in
d) characteristics that the 4-H leaders possess
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14. A community of interest in 4-H activities can be formed by

a) 4-H members
b) 4-H leaders
c) 4-H parents
d) all of the above

15. 4-H club work is designed so, that .

a) the club can run in a, manner fairly, independent of the community
b),peop/e, in the community, are responsible for the club tinder the

guidance of adult leaders
c) county extension agents can select 4-H club leaders
d) parents of 4-H club members play the major role in the running of

..the club

16. County Extension Agents
.:a), select the leaders for 4-H clubs
b),plan the various typeQ, of projects 4-H members can engage in
c) provide training and general information to 4-H club leaders
d) guide the parents in their club responsibilities

17.,:The foundation for ,the success of 4-H lies in the
a) selection of intelligent 4-H leaders
b) relationship of the 4-H leader to other people in the community
c) parents agreeing upon the selection of the leader
d) relationship of the 4-H leader to the county extension agent

18. All the leaders' of a',4-H chit) should
a) work together as..a team in developing projects
b) work on different aspects of, the program
c) include the people of other communities in the developing and

executing of plains
d) advise state officials of the development of 4-H club, projects

19. The best way of bridging the gap between the 4-H club and the community
is to
a) inform the community of 4-H club projects
b) inform the community of the wide purpose of 4-H
c) help improve the community in some way
d) gain national recognition. for 4.-H club projects

20. The best overall qualification for a 4-H leader is
a) intelligence and personality
b) understanding and tolerance
c) ability to organize activities
d) interest in young people

.4enkakiNhatiliar
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21. The 4-H leader should
a) be selected within the community
b) be selected by the members
c) not be selected without training in 4-11 leadership
d) not be under 30 years of age

22. 4-H leaders should remember that
a) more can be accomplished when less people are involved
b) people of the dommunity'will support the club if they are aware of

its function and see its community contributions
c) the responsibility of 'developing and executing plans rest: solely in

their 'hands
d) the community should be represented at all meetings by a committee

23. Concerning human motivation and perception
a) many people behave it ways that do not make sense to them
b) air indiVidual's needs usually remain constant over time in influencing

behavior '

c) a person's perception of the situation' influences his behavior in that
situation

d) behavior is influenced by motivations which remain constant across one
age group

f. f

24. In understanding and working with others, the 4-H leader should focus on
the aspects of the
a) intellectual difference between individual members
b) parental influences relating to the' individual and the home
c) individual, the situation, and their interactions
d) the parents, the individual, and the community

25. By changing the person himself, and altering the situation, the 4-H
leader Can
a) elicit similar behavioral responses
b) bring about a behavioral change in a person
c) overcome cultural differences among the members
d) control the member's behavioral patterns

26. The meaning of a given situation'to a person
a) gives direction to his behavior
b) remains constant through time
c) is controlled by peer group influences.
d) all of the above are true

27. A learner is more apt to experiment and explore when.
a) the setting guarantees success t.

b) the leader structures the learning situation
c) he is left alone to formulate his own questions
d) the setting tolerates failures
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28. The 4-H leader can resolve potential conflict between himself and the
members by
a) recognizing how the member views a situat ion and how the view differs

from his own
b) trying to change' his adult viewpoint to that' of the members
c) investigating factors in individuals' backgrounds which make them behave

as they do
d) trying to judge each member's behavior according to fair, established

criterion

29. The feelings and perceptions one has of his own body, its nature and limits,
a) seldom conforms to reality
b) 'is called the bodroirbage
c) does not influence actions after six years of age
d)' is called the self-concept

i

30. An infant's basic sense of trust
a) is essential to developing a healthy self-concept
b) is the first human emotion to be experienced
c) must be diminished by the time he reaches adulthood
d) is developed when he becomes aware of his environment

31. The feeling in a child that he 'is an adequate human being, self-reliant
but able to use help, should be developed by
a) the time he reaches his teens
b) about the sixth year
c) about the second year
dr before he can trust his environment

32. A child's motivation to learn is the highest when
a) tie material is geared above the child's level creating a challenge
b) the material is geared below the child's level preventing a feeling of

failure
c) the child can see the relationships between the activity and the goal
d) the child is not allowed to view his progress and join in competition

33. The worst effect on 'immediate and later learning is brought ,about by
...t. a) general punishment '.

b) undeserved praise
c) condemnation
d) ignoring the learner

34. The age range of youth is generally accepted as being...
a) 12 to 17'Years.of age
b) 10 to 20 rears of age-.
c) 13 to 21 years of age
d) 12' to 1919.eiri:.Of age
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A majOi. 'difficulty in trying to analyze, youthehaFior is . , ,
a) the inability of youth to communicate their true feelings.to adults
h) thei times' int whicirwe .make.:youth behavior vastly more un-

predictable than in the past
'ict;individdar differences;,ve. no two, people. grow and develop alike

.1. . 0$.Oniest?pakentereandr:youth leaders do not :take the.ne,cessary time to do
an effective job, f . 1. "

36. Geneticists today generally agree that all traits are
a) inherited
b) not inherited .
c) a product of environmental influence .

d) not a product of environmentainfluence ;
, . ;,.. .,

37. The influence of environment upon. the constitutional makeup of the person
can best be explained by
a) proper nutrition
b) peer group:infltienceEi. 2.,

c) proper climate. . , :;

d) physitat.exerctse.,:

,-1",, ti

; . . .. +,

38. One of the major challenges confronting youth with respect to roles is
-.::"a) in the identificationbof role situations'

b) in the formation: of .roles::
c) to avoid role confusion
d) to know when to change roles

39. 4-H leaders need to understand that .many roles oft adolescents
a) are hard to comprehend
b) remain constantIhrotighoutmost of life
c) are .not.ac c erited by; adults , . :

(1). are soon outgroWn ...;
.,e:

40: '4-H, leaders should ecognize :

a) that.'young peolple have established :w firmsense of self-identity by
the 16th year

biwhat roles ';.)re, available :for youth to assume .!.

c) what roles are expected for youth by the different adult and youth groups
d) all of the above

41. The strongest pressures upon today's teenager, comes from'
a) parents who want their children to project a good image reflecting

parental4tatus I

b) schools which reward excellence in all courses
c) peers pushing youngsters into precocious ,patternsof conformity and

sophistication A ;
d) within the teenager himself as he tries to, satisfy his own push to

maturity



B

The end of pre.adolescence occurs when
a) peer involverne'nts sharply increase in importance
b) dating begins
c) biological maturity is reached
d) parental rejection begins

43. Increased preference for peer activities as opposed to parent-child
activities, on the, part of the preadolescent is ,a reflection of
a) a negatiVistic period on the part of the child that should be ignored

by the parents
b) a striving for independence and emancipation from the home
c) an abnormal part of the pre-adolescent developmental proCess
d) pressures induced by the educative process for conformanCe by the

child..,

44. 4-H clubs reach their peak in membership
a) at the beginning of the pre -,adolescent period
b) at the end of the pre-adoleicent period,
c) during the period of adolescence
d) during the post-adolescent period

45.
:z.

The easiest time to enroll youngsters in 4-H clubs is when
a) they are most susceptible to the guidance of adult leaders'
b) contacts with the opposite sex are being developed'
c) friends of the same sex are becoming increasingly important to them
d) they are beginning to reject their parents

46. In general, it can be stated that
a) adolescents desparately need and want adult guidance
b) adult guidance will hinder adolescents in their struggle for independence
c) adolescents generally do not want adult guidance
d) adolescents are ambivalent about their need for adult guidance

4 The 4-H 'learning aliverience is designed to
a) supplement education from other sources
b) strengthen and broaden education from other sources
c) provide experience similar to home and school'
d) broaden the education of exceptional students

48. of an .objective to 'achieve in 4-H always depende-upOn-
a) the
b) community needs
c) national 4-H objectives
d) members' needs
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49. For a 4-H,project ta.achieve. its goal, it must be;directly and effectively
supported by the
a) members and par enter
b) leaders and members
c) community
.d).1memberl. ,

. t .

t. purpose of a 4 -H learning .experience is to teach young people
a) knowledge

,,b) responsibility
; .c) cooperation

respect

51. 4-H members should undertake three aspects of the objective or project.
These are r ;

a) conferring, selecting..ancl producing . f

b) selecting, supporting
c) responsibility, producing and evaluation
d) initiative, deciding and supporting

52. As a result of giving,..observing and discussing demonstrations, members
akkhange their ideas and understanding
b) increase their -ability

N , c). learn to thinks, feel and act differently .
d) all of the above

53. All aspects of the 4 H project are the responsibility of
a) the leaders and members
b). the' leaders aAdt parents.
c) the leaders,
d.) the members,

54. The 4-H leader plays which three roles in 4-H learning experiences?
a) initiative, control, anything else
b) guidance and control only
c) initiative, guidance and anything else
d) guidance and initiative, only

55. Inf.ormation about needs and interests t;If members as well as information
about the community comprises information
a) situational 6 6

b) broad objective
c) physical
d) program
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56. Information about boys and. girls shows children of the same age vary most in
a) 'preference for gangs c- :"
b) interest spans
crmotivational aspect's
d) emotional makeup

5 ?. Local 4-H programs should vary from community to community because of
a) the memb'eship':sizi
b) differences between boys and girls
'c) cOmMim4 customs
d) extent of acceptance

58. The level of change whiCh takes piaci in knowledge. Understanding, or
ability as ,atreittlt of the 4-H4program
a) is highly individual;and impossible to Measure
b) should be indicated by the program objective
c) itipiibititriitely the 'Emilie: 16r boirs. and' girls of one age group
d) shows a great variance within'one age grOup due :to sex differences

:.

59. When members participate, learning'opportunities provide the environment
for .
a) situational information
b) learning experiences'
c) group interaction
d) member's projects

60. The 4-H program is evaluated by .

a) determining the degree of participation in terms of group projects
b) determining the progess of the 4-H members in terms of the objectives
c) administering achievement tests at the beginning and end 'of the 4-H

year
d) comparing the program to those of other local and national 4-H clubs

61. Judging of 4-H member projects
a) is the best method of program evaluation
b) is one way to review each member's progress
c) makes allowances for initial variation in the members
d) considers only the end result of the prOgram

62. In 4-H terms, learning experiences are mainly concerned' with
a) interaction
b) situations
c) motivation
d) interest

1 6:
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634 For groups of younger 44H members
a) members should have no part in the program planning or selection

of activities
b) members should be able to choose from several activities drawn

up by parents and leaders
c) the leaders should plan the program and present it in an interesting

. way to themembers
d) parents should be active only "behind.the scene"

64. Lists of problems, objectives, and progress evaluations in program
planning
a) help establish order in planning procedures
b) should .be the responsibility of each member
c) should be prepared by the leader, and submitted to parents and members
d) are more, unnecessary in small clubs 1.

I

65. The following, cannot usually be: said about youth around ten years of age.
a) they have leadership ability
b) they accept rules and regulations

,, -7 c)Ithey, are, easily, motivated ;
d) they have a short interest span

66. 4-H club meetings should be conducted in an orderly manner. This is the
responsibility of the
a) leaders and members
b) members and officers
c) parents and officers
id) leaders and officers

j463,41. club 'officers are
a) elected by the members
b), ,.appointed r by< the leader
c) approved by the parents
d) always older members

68. Casual seating in the 4-H club, meeting
a) promotes. participation ,t:

b) prevents orderliness
c) reduces efficiency

e.0..encourages competition

69. Proper regalia in the 4-H meeting does not create
a) a spirit of belonging
b) an air of expectancy
c) an atmosphere of importance
d) a consciousness of authority



B 11

70. The well planned rrogram for the meeting should be balanced between
business, recreatic and
a) demonstration
b) prayer
c) participation
,d),instruction

71. Which of the following parts of the meeting should occupy the greatest
amount of time?
a) business
b) instruction
c) recreation
d) observation

72... In reference to the business meeting, complicated business problems
should be
a) left to the officers
b) handled by the leader
c) settled by the parents
d) referred to committees

73. In the 4-H club meeting
...a) parlia.mentary procedure is necessary

b) the business portion should be as short as possible
c),business matters should not be discussed
d) business matters should be hendled by the officers

74. In selecting a topic for a demonstration
, . a) choose; one that the members are not familiar with

b) the topic should incorporate several ideas
c) the topic should be suited to the occasion
d) the leaders should have_...the fthal say

75. The role of the leader
a),helping
b) controlling
c) presenting
d) advising

.

76. In preparing for a demonstration at a 4-H meeting,
a) members may help the leader prepare
b) the leader should make all the necessary preparation
c) all members shcnild help in some way
d) older, members:should prepare the demonstration

in successful demonstrations should be
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77. Discussion topics should be
cleaily defined

b) a challenge to thinking
c) quite limited in scope
d) those the members agree on

ka.

78. In serving refreshments at club meetings, the prime concern is to
a) raise znoney for the club

'b).*TimoVide pfbitclak in the Program
c) provide a learning experience
d) teach the members table manners

79. The overall purpose of education is to give youth the
a) competent and responsible guidance that comes only from

education and experience
bi)'!iiec::esiarli 'experience to develop' the qualities needed; for successful

living
c) knowledge, skills, and experience needed to become competent,

responsible adults
d) chance to express themselves in order to develop the skills necessary

for successful living
,

80. Research and technology tend to
a) make specialized information and skills a necestiity'for 'successful

living
b) emphasize the' gap betiveen 'high and loW job opportunities for

todayt's
,
youth

c) give greater impertarwe to the technical rather than the social.
aspects of successful living

d) make information and skills obsolete' in a relatively Short period of
time

81. Education has the purpose of
a) helping youth acquire the information and specific skills necessary for

sitCee'silu) living in new, complex situations
b) teaching young people how to function adequately in today's complex,

technically oriented society
c) preserving the individual in spite of the pressurea'eXerted by today's

technically oriented society
d) helping youth become intelligent behavers and achieve successful living

in new CompLin: .tituations

1

82. Fedeial and state legislation
,

a) are in conflict on the administration 'of Cooperative Extension
b) must hoth be 'enacied'in order to establish Cooperative EXtension
c) are necessary for the legal establishment of a cooperative
d) provide the legal basis for "Why 4-H"
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83, The question, "Why 4-H?" today
a) can be answered by the 4-H program alone
b) cannot be answered by legislative mandate alone
c) can be answered by 4-TA contributions to education
d) must be answered in the light of past accomplishments in 4-H

84. To be accepted, any program must continually
a) be .updated to meet the standards required for federal and state support
b) cooperate with other youth-serving groups in meeting legislative

standards
e) earn respect and support by meeting new situations and needs
d) adjust to current trends in order to interest young people in participating

85. Research is necessary to
a) understand how 4-H differei:from other youth groups
b) identify ,weak. areas and add new subject matter
c) give justification for federal and state support of 4-H
d) show that 4-H is a progressive,, well-informed organization

86. Many situations require
a) a wide range of choices in order to make intelligent decisions
b) previous experiences in order to function intelligently in them
c) a narrow range .of experiences in order not to confuse the issues
d) people, ideas, places and things before a decision is made

87. The identification and development of latent, leadership has been called
a) a condition that benefits all, mankind
b) thegreatost contribution of 4-H
c) the real, purpose of education
d) the real task of any youth group

88. Concepts and principles of leadership learned through 4 -H develop
a) the ability to get merit respect ,

.,b) abilities unique to 4-H
c) .leadership .qualitiest in all members
d) positive attutudes toward the accepting, of responsibility

.

89. The 4-H programs effectively integrate the learning of skills and informa-
tion
a) to produce an individual who can performin.any job situation
b) with the development of attitudes of critical thinking,
c) with the development of personality, attitudes. ,and,.Nialutes
d) so that its members are prepared to contribute, to any area of

education
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90. 4-H projects enhance the member's confidente in his abilities are.
a) develop attitudes and values which contribute to personality adjustment
b) assure him proficiency in a specialized area of endeavor
c) make him ready to compete successfully in his, chosen, profession
d): develop his ability to influence his friends in other.youth.organizations

91. 4-H will merit respect and -support as an educational program
a) if it. meet& the standards set up by federal, state, and local government
b)'if its members recognize the .adjustments necessary to meet new

situations . .

c) if it can offer areas of instruction not founstin any other, organization
d) only when it has achieved the status of an official educational organization

92. A 4-H teaching method does not depend upon
a) the leader's ability to create a good learning climate
b) members' ifamiliatity with the proposed teaching method
c) leader's understanding of the teachinglearning process
d) the subject matter to be taught

93. The 4-H leader can create a proper climate for teaching-learning by
a) maintaining proper authority
b) lacceptiiig each member as an individual.
Ono*. probing into the private lives of members
d) maintaining an academic. atmosphere

94, In the groUp discussion method,
a) the total group is divided into buzz sessions of six and eight members
b) more can be achieved when the total group is small
c) the leader should not have to supervise or direct the buzz session
d) independent relearch is necessary before the members can report

back to the group

95, To conduct an effective workshop
a) the length of the workshop will depend upon the subject only
b) the workshop should employ as little leader teaching as possible
c) the 'teacher should demonstrate each step of the project
d) each member should be allowed to demonstrate a step of the project

96. An effectively planned workshop should
a) explain "why"
b) show "how"
c) encourage questions
d) all of the above.
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97. Exhibits are
a) educational displays which present several 4-H aims
b) displays of individual articles made by 4-H members in their projects
c) displays of awards won by 4-H members
d) educational displays which present one focal idea

98. The demonstrator should emphasize the importance of his demonstration
to the members in the
a) body of the demonstration
b) outline of the demonstration
c) summary of the demonstration
d) introduction of the demonstration

99. 4-H members can increase knowledge, learn to use information in making
decisions and learn to communicate with others best through
a) field trips
b) judging
c) demonstrations
d) projects

100. A method of recognition of 4-H club individual members may be
a) group discussion
b) illustrated talks
c) role playing
d) project tours
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Pre-Test for Adult 4-H Leaders

294

,INSTRqCTIONS: You are to record your answers on the answer sheet
provided. Notice that for each item there are four letters, a, b, c, and d,
which designate the four possible responses to each statement or question
presented in the test. You are to circle the lettered response which you
feel correctly completes or answers each item. Be sure that the number
of the uestion on the answer sheet corres onds to the same. number on
the teat before marl cin choice. ,

is Successful experiences with leadership show that
a) all leaders possess certain inherited, traits
b) leaders are usually leaders in all fields
c) effective leaders use the same methods
d), leaders emerge in favorable social climate

I

Charts and mapa are examples of what type. of resource?
a) audio-visual ,

b) printed materials
c) bibliographical
d) demonstrational

,The categories of the Resource Board
a) are established by national 4- H
b) should not contain cross-references
c) are developed by the specific community
d) are leased on the Resource Talent Finder

, .

The primary motivation for resource people is most likely fe be based on
a) a feeling of accomplishment
b) a sense of excellence
c) a feeling of being needed,
d). a, need for status

Otiler, factors important in the motivation of a resource person indicate
that
a) his task should be unstructured
b) the time allowed should be fairly long
c) he should be warned about free use of his own ideas
d) the beginning and end of his part should be defined

6. The phase in a resource development most frequently, overlooked is
a) selection
b) orientation
c) assessment
d) evaluation
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The means that the leader uses to guarantee and maintain responsible
service from the resource person to the youth with 'whom.he' works is

'a) leideiiship
(Supervisxon

radOicniti.Orji
iktvartthipatiOn

'*6

8. The basic forms of recognition are
a) tangible and intangible
b) extrinsic and intrinsic
c) personal and social
d) limited and expenled

;

The value of involving youth 'in projects lies in the faCt that it
a) bridges the gap between the family and the community
b) helps youth to better exPrese themselves
c) gives them responsibility in civic projects
d) helps them achieve better grades in school

10. The influence of 44i clubs is
a) limited to the individual members and their parents
b) limited to the geograpl4cat area within which the 4-H members live
c) felt in all groups and by aliPeople with whorl". the 4-H members

associate
d) felt by only thOie Pedge vvho have a sincere interest in.4-H activities

The, impact that the 4-H group has upon members of the community is
dependent upon the
a) individual 4-H club member
b) 4-H club leader
c) amount of community related' service's
d) geographical region in which the 4441 club members are concentrated

41 i,. 4 -ut,...f.t, ,
. 'rhe best way in -H leaders can contact 'people in theecommunity

to help in 4-H projects is be : .

a) letter
b) telephone
c) group,cpri,,ta c
d) personal Conta c t

13. In planning a meaningful 4LH prOgram, the following should be considered
a) the specific interests of 4-H club members .*:

b) the understanding that the members have aboUt doing certain projects
c) the aspirations that 4-H club members have
d) all of the above
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14. In reporting 4-H activities $. the newirpapOs the following should be
emphasized
a) the job that 4-H leaders are doing in developing youth
b) the cooperation that 4-H is getting from the community
c) the good that 441 is doing for the community
d) what participation in 4-H is doing for the individual members

15. Which of the following can be used as a method fol. selecting. 4.H leaders?
3 or '4 children contact the person they want to be their leader
2 'o'r 3 leiders.as a team personally contact the person they want
to be a leader

c) meeting of all parents of 4-H members is called to ask for volunteers
d) all of the above

16. The best way to unite the club and community is
a) to hold joins meetings
b) to undertake community service projects by the club'
c) to give the club plenty of publicity
d) to choose leaders with status in the community

17. 4-H club members are more motivated *hen the club goals are set by
a) the club leader
b) club members theMseIves
c) leaders and members: together
d) members and parents

18. A child learns the difference between himself and others and bpcomes
capable Of relating to'bthers around
a) one to two years of age
b) four to six years of
c) two to four years of age
d) three to five years of age

19. An individualls behavior in any given situation is not
always oriented toward protecting the selfaconcept

b) always pertinent to the situation as he sees it
c) diiebtly influenced by his self-concept
d) constant thiOugh time

20. A good 4-H leader will
it) realize `that members try to protect and enhance their selfconcept
b) try to judge members fairly according to 4-H standards
c) earn respect of his members through ft** authority
d) recognize that members often try to change their self-concept
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"
21, Utilization of one's potential capacities is an example 'of satisfaction of

a) ritteUrity needs,'"
brsociar needs
c) ego needs!",,

self.4ctualization needs-

'3q I22,!--The:social Motive of competitions and rivalry
faCilitate the acquisition of factual information and routine skills

b) tehhanceithe learning of factual information with detrimental concomitants
c) improve creative work and conversationaLskills

Al):encouraie social justice and group cooperation

a.

23. As a motivator, the use of sarcasm
a) always has .detrimental results
b) may be an incentive for some per
c) depehds ,*Upost the :teacher's personality.
d) is more effective with older. learners ,

24. Ways in which people differ and ways by, which they are alike can be
exaMtii*d bye studyifig
a) the hereditary makeup of individuals
b) the basic determinants of personality
c) the educative process of the child
d) varying patterns of interests within age groups

, t
i

'251 ; "t -It 'dui' ibe' stated that.
a) the members of any organized enduring group tend to manifest certain

personality traits. more frequently' than do members of other groups
b) all groups seem to manifest the same basic personalitrtraits
c) groups in general tend to have same constitutional makeup
d) the structure and formation of.groups are such complex topics that

no general statements can be made with reference to them
'

26, The fotr.deteiminants ,of .personality iormation,- constitutional, group
membership, role; ,and situational
a) occur as independent;factors of personality formation it
b) occur as interrelated factors of personalityformation,.'
c) are independent or dependent in personality formation, depending upon

the particular person
d)"Occar' as independent factors of per el onalitylormation only in youth
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2 ?. An incorrect assumption that adults often make about youth is that
a) physical, mental; social and emotional developmesit occur. at

the same rate. :

b) biological 'development (puberty) for girls' begins earlier than for boys
c) physical development occurs at.a different rate than mettal, social,

and emotional development
d) the high school drop-out rate is approximately the same now as it

was,50 years ago.'

28. In comparing the males and females of today with those' of 50 years
ago we can say that
a) they are becoming more nearly alike in their behavioral patterns
b) they are becoming increasingly differentiated in their behavioial

patterns .
. , .

c) male and female' roles have not changed appreciably, over the last
50 years', "I

d) the only appreciable change in male and female rake' has been in
Western culture

29. Boys reach physical maturity on the average about
a) the same time eargiris.
b) two years before girls
c) two' Years' after girls
d) three years' after girls

30. Concerning the relationship between the adolescent and his parents,
research has found : .

a) that there is a general characteristic pattern of pareatyouth conflict
in our culture .,,,r;

b) that there are only temporary conflicts between the adolescent and his
parents

c) that parent-youth conflict is only part of the general adolescent
rebellion against the older generation

d) parent-youth conflict is usually initiated by ,the parents
1

31. In 4H, learning from the church, school and' home
a) is disregarded due to variance' in individuals' backgrounds
b) must be combined and used by each member ;

c) must assimulated by the adult leader
d) is nearly identical for each member

32. If the educational goals of 4-1.1 are achieved, then 4.-H is
a) providing educational experiences related to those of hOrnei church

and school,t7

b) helping members to better relate to peers while learning
c) providing an opportunity for interaction in learning processes
d) helping youth to become more effective citizens



C

St V et

In. 4-H young people, are taught to select an objective on the basis of
a) individual goals and social influence

z b) ind vid aly social,,..civic- and parental responsibility;
,... ;. c) academic, .

personal- and, social goals
d) individual, economic, social, and civic.responsibility

,s
34. The most important factors in a learning. experience are

a) subject, teacher and student
, b) teacher, and.learner ..

c) learner and objective
d),,iiwrioundingpv.Aearner and experience:

35, Methods of 4.11 learning may be best classified as
a) listening, observing,' discussing and doing
b) observing, discussing, developing and assisting

t.3 dismis4ing, observing, assisting and leading
d) observing, interacting, leading and evaluation

36. 4-H judgi.ig,-,

6

a) is beneficial to develop competitive behavior but. is not a true learning
experience

b) should be used only for groups of:olcler. 4.H members
c) teaches members about standards:for products
d) places most emphasis on the progress of each member

.
37. Effective support of a 4-H project considers as most important the

sPa7ticular
a) situation and project
b) project and :individt.141
c) individual and situation
,dYal; 4of,the :above

,*

38. 4141 program development should be
a) a continuous process due to situational changes
b) conducted,,by the members only
ic) ,tailored to,,,nceds.. of individual members.
d) finished before the start of the. 4 -H year

39. Informational data on youth:,
a) rarely varies within one community
b) varies.marlFedly.for .one age-group in different localities

,c)-variea betwen, communities .and within one rcommunity ,

d) is impossible to work with due to individual differences



40. The program designed can discover and identify problems by
a) studying situational information
b) examining other clubs° prOgrams
c) interviewing each member
d) reviewing previous years' programs

41. High school age 4-H members
a) shOuld. select the adult to help plan programs
b) need more direct guidance in planning programs
c) need a directing leader more than an advising leader
d) usually do not need parental help in planning programs

42. The program for groups with widespread ages is best when developed by
a) a standing committee of members', parents and leaders
b) a different group of members together with the leader ter each

program
c) teachers "nd leaders' working with members
d) members formed' into temporary committees

43. In large groups of older' or all-age 4-H members, each member should
a) serve on a sub-committee handling separate aspects of the program
b) work with the leaders in planning theProgram
c) unite with several other members and assume responsibility for the

program
d) handle a separate aspect of the total program''

44. The leader may best determine if the program meets. the'meinbers' and
community's needs and interests by

a) distributing a prepared -.guestionnaire to meMbers'and'parents
b) being alert to verbal feedback from the me-mbers'and the community
c) listing the various learning opportunities to be conducted during the

year
d) comparing the program to thoie of' successful clUbs

45. The overall purpose of 4 -H Club meeting is 'to
a) help '13'o3rs, and girls
b) give bOyei and girls something to do
c) help YoUthget to know each other
d) satisfy the boys' and girls'' parents

46. ThroUgh 4-H clUb Meetings members mainly learn
a) correct social actions
b) creative use of leisure time
c) governMental, fUnCtiOning
co, good academic attitudeii



C 8

r:'
47. Proper preplanning for a 4-H club meeting

a) acquaints the officers with the agenda
b) is the officers' responsibility.
c) makes committees unnecessary
d) insures an interesting meeting

48. The business, :portion of the meeting usually begins with
a) the leaders song
b) an:,inspirational period
c)qroll: call
d) the call to order

;,
49. LA .a.grOup discussion,the.leader

. id) sko.uld be, quiet but :strict.
b) completely versed on the topic
c) should not necessarily be ,likeable
d) should encourage an informal.seating arrangement

i4sH club meetings are distinguished from other educational activities
46y..the ,

a) recreational periocl
121:informality of leaders

c) participation of parents .(
d) age range of the, members

,4-14 club meetings. should
a) be routine affairs if possible:
b) be under the supervision of parents

) occasiopta.1,IY4, be .public programs
d) de-eraphasize the. role ,of the. leader

:7,

52. Acquiring new information. and specific skills
a) should be the primary goal of young people interested in entering

the more challenging occupational fields
b) is more important than developing attitudes, values, and a,

personality that can operate in complex situations,
c) is emphasized in today's educational programs in order to prepare

young people fcr the complexities of today's society
d) is of primary importance to today's youth if they expect to behave

intellAgently, in new, chaaiging, or complex situations

53. Social institutions
a) are not necessary to the basi,c education of today's youth
b) are necessary to supplement formal edlicatifonal experjences
c) are not as important as schools in the education of today's youth
d) can provide only the practical experience associated with education

L
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54. The Smith-Lever Act and subsequent legislation
a) has indicated that the states are partners in support of Extension
b) clearly indicated work with youth as a part of Extension
c) has pot been ,able to provide financial support for Cooperative

Extension ,

d) set up the methods and procedures for operating Cooperative
Extension programs

55. States have enacted legislation which
a) made them. partners with the federal government in support of

Extension, -,

b) expanded federal legislation to include all youth organizations
c) made them independent of the federal government in support of

extension
d) allows them to regulate the type and amount of federal aid that

Cooperative extension can accept

56. The 4-H program offers
a) opportunity for intelligence and maturity at an early age
b),the opportunity to; gain experience in a chosen profession
c) everyone the opportunity; to discover their limitations
d) a broad range of learning experiences for interested young people

57. The wide range of voluntary choices available youith
a) encourage study and practice of what is learned
b) r equire a :certain degree, of sophistication in the members,
c) makei it possible for them to become anything. they NFant
d) necessitates a certain degree of laxity:in educational procedures

58. In many instances the opportunities are. inadequate for
a) well-qualified persons to become leaders in Ale. 4-11 program
b) young people to receive adequate instruction in handling 4-H projects
c) democratic participation of,youth:in,;community activities
d) unbiased selection of interested adults as 4-H leaders

59. The 4-rH teaching-learning process involves
a) a human transaction
b) parents and members..
c) a leader-member interaction only
d) changing of principles

60. A successful groups teaching method
a) allows for .continuous evaluation of the group accomplishments
-b) utilizes at least help for the members individually or in committees
c) allows the leader to direct the group only indirectly
d) does not include role playing
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61. Workshops in 4-H teaching
a) .shOtild'be conducted democratiCally by the members with no leader

,'interference
b)-should be planned by leaders 'aiid members together
c) should be planned by leaders and parents together
d) are useless for large groups of members

62. Demonstrations, illustrated talks, judging and exhibits
a) are examples of group teaching methods
b) are eicamples 'of visual-oral teaching methods
c) provide a good opportunity for peer interaction

'of the above
t 4

63. In regard to illustrated talks
fir) the illustrator does what is to be taught
b) the illustrator shows how to do what is to be. taught
c) the illustrator is usually the 4-H leader
d) these are examples of community Service projects-

, '"

if

64. The teaching*-learning experiences of; an excursion
a) infdiriiatiOn'about'the home: community

11`''214 resPiiiiiiibilitt of planning the tour
c) the presentation of one short complete message
d) all of the above

e

proirides
.!,

4 4,4:4

65. 'Who thduid be reeporisible to plan the excursion:to-satisfy an
interest igroUtil
ir the members .only
b) leader and members
c) parents and leaders
d). community and 4-H leaders

66. 'l cjilantity 'and Atiality of parent cooperation in 4-H
a) is largely deterMined by local:acceptance Of the 4-H program
b) is restricted by extension service regulations for 4-H projects
c) is highly reldted to the leader's- attitudes and skills in'irorking with

parents
d) is largely determined by the 4.-H letider's ability to understand parents

67. Extension agents are responsible foi
a) planning and assigning appropriate projects to 4-H members
b) training lay leaders to work effectively with parents
c) 'publicizing and' obtaining' community aCceptance. of 4-H programs
d) administering funds provided'by federal, state,.,andlocal extension

services
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68. The term Extension Agent may cause young people to join 4-H, however
a) it takes University support to keep them interested,
b) they need voca.Kional guidance to keep therri interested
c) they must have constant supervision to make it worthwhile
d) it takes the good will and help of parents to keep the fire burning

69., The volunteer 4-H leadert;s success with young people can be
multiplied by
a) seeking and obtaining parent cooperation
b) providing sufficient funds to guarantee success
c) establishing a 4-H course in the local high school
d) offering projects that will appeal to every interest

,70. . Feelings of security., sanction of action,, encouragement, and direction
are
a) given, to every member of .a,4 -H club

proveded,in a w,ell-rounded 4-H program
c) what children.needfrom their parents, in order to stick with 4-H
d) the things young people are in need of when they join 4.H

71. When parents are encouraged and help, perforrri a prtktect
successfully ,

.a)ithey receive the satisfaction of parent fulfillment
b) they can point this out to otherJ in the community
c) it fulfills their obligation to help the 4-H program
d)they usually become leaders in establishing new 4-H clubs

It AS important for 4-H leadera.to obtain parental,cooperation
a) so that they will have time to assist each 4-H member in all

facets of his program
14 so the young people will receive parental attention and adults will

achieve greater fulfillment
c) so that they will have more time to attend to the details of running

the 4-H program
d) so that governmental support for local projects will be easier to

obtain

73. Most Parents will assist in various aspects of 4-H when
a) their, children are given unusual projects
b) they see that it is done by other community leaders
c) the projects are tied to specific areas of vocational interest
d) their attention is captured and interest aroused in 4-H benefits
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74. The key contact people with parents regarding 4-H are
a) the volunteer 4-H leaders
b) the Extension Agents directing the 4-H programs
c) representatives of the college or university sponsoring the 4-H program
d) parents with children participating in the 4-H program
k

75. One method of getting parent'cooperation in might be to
,a) offer financial aid, to members whose parents assist on projects
b) have older members ProVide the MaterialitOr prospective 'member

projects
c) have the club members arrange and carry out a special program for..

parents
.

d) use the clubs influence' to place members in the college of their
t

choice
41 . 4

76. Area and county wide 441 parent meetirige should be planned*
a) the volunteer 4-H leaders in each area
b) the professional staff working with the 4-H leaders
.c).par cots of members in each 4-H Club 'Working with professional staff
d) selecifd.rnembers from each 4-H club working Witiiiirea 4-H leaders

77. The 4-H leader must be pure that the parents ,
a)' divide their responsibilities equally among themselves .

b) do not pick projects which will be too easy for members to complete
!

c) see lxim as being objective and fair in dealing with club members
d) understand and approve of all facets of the 4-H program

78. In order to alert parent interest and enliiiice their underiitanding, the

$, 471-11eAder should
a) include the parents of prospective members in special programs

4

b) give those parents with particular 'talent's permanent positions in the
. 4,4.1 program .

c) rotate opportunities amOngpiiente,ta serve4:-Hirf Various ways

d) be ,8111b, that parents areContinnaliyieininded of what 4-H can do
for young people

. ,!0 A -1,

79. Whether or not parents 'coOperate With-4=H programs depends upon
a) the adult 4-H volunteer leader's attitude
b).th needs of the 4-H program in each area
c) their position in the various high school cuiricuIum

d) the need, due to their establishment in either rural or irban areas
. ;. '. , .

Parent interest programs will grow as they
a) see how little time it takes to participate in 4-H' "
b) understand the personal prestige to be gained from 4-H programs
c) find they have more free time because their children are occupied
d) visit extension offices, meet the professional staff, and see 4-H on

a larger scale.
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8 To encourage parental cooperation, 4-Pt leaders. should
'a) interested Parente to freely choose which talk they will

perform ,

byhelp the members decide whiCh parents should be"inclUded in the
program

c) list appvopriate tasks for parents to perform' Which complement
the goals of the 4-H club

d) expectparents to' initially learn about 44-1thiongh cooperation with
.

the club

Parental aid in Chaiiiing a 4-H project or 'activity
a), is necessary only for younger members
b) is-beneficial for bOth me mbers and pirents"

c) should be given' Only at the 'direction of `the leader
'd) is rarely ap;preciateeby Club'members

83. Parents are cooperating best with 4-H when they
a)'allow the thild''Ccimplete freedom in ChOOsing.and.carrying aiitaw

project
b) force the child to earn-the money needed for the *project he cheeses
c) supply the.'neCeseariMaterial and equipment' for' the 'chosen project
d) choose and help carry out a'Proper. 4-H project for'theii child

84. 4-H parents should .

a) rheii;"the' MeMbere 'with their project beCause.thie'leissens the
learning experience,
Setve' as' an ati4dience'for members in practice desiiiohe

c). leave euggestions on project materials and presentations to the
ancf 'Other Members ' ('

d) do the difficult work on a project for their Children'"
1,,

85. The wise local 4-H leader
a) acquaints himself with the abilities of various parents before he

asks them to assist
b) allows all parents who volunteer to perform the task at which they

are most skilled
c) uses only those parents who can perform a certain needed function

of the club
d) investigates the abilities of the parents after asking for their

assistance

86. It is the responsibility of the to interest parents in sharing
their abilities and reflecting their personality through 4-H.
a) national 4-H magazines
b) 4-H club members
c) 4-11 club leaders
d) 4-H parents already involved
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87. 4-H pu.blic ;recognition . , , f :

., 0,0190.14 begiven,to.all parents regardless .of the ways in ,which
they coo perate:

I.,,,,11),),expandEa.,,alad,,retains,,parent cooperation
c) should be under the direction of the volunteer 4-H leaders

, f 1 A

In,,r.egard, to parent.cooperation:int4rH,.;
a) parents seek opportunities for self-fulfillmentthroug,h helping

their children in 4-H
b) young pople .generall,r do not,want pare.nt par,ticipationin their

functions .

c) individual parents should .,:not be recognized in public, but should
r ece his privatetwords of, commendation ; . 4.

d) it is the member's,dutyto;,see that his parents under,stand the
functions of 4-H

"t 1 # , - ` , ', ; ; , .; 4' , -, .. ',- . : J.,
. .

,R8,9., The ;tasks that the parent performs in conjunction with 414
a) could easily be performed by the leaders , , .: 4' , ,

b) are important only to, llis.,.chil.dren
c) should.be,.left to the discretion of, the parent
d).,,are important to the entire commitnity..

90. Parents should cooperate with 4-H by . .

a) encouraging their children to give a demonstration qr prepare
an exhibit

b) encouraging. their children to take part in as many..pther youth
groups as possible . i-

c) refraining from extending their influ.ence;.to 4:711zp.prnbers other than
their, own ..,children =

d) all of the above

3

, . 0- ' "t ,
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Internal Consistencies and Difficulty Levels
of Initial Field Test Items

.110110

Form A

Corr. With Difficulty Corr. With Difficulty

Item # Total Score Level Item H Total Score Level. _
1* .04 42% 41 -.19 82%

2* .17 88% 42* .35 4%
3* .12 46% 43* .17 36%
4 .00 0% 44* .33 52%

5* .33 52% 45* .47 26%

6 -.13 38% 46 -.12 54%

7* .32 18% 47* .13 42%

8* .12 46% 48* .00 24%
9* .50 60% 49* .12 20%

10* .06 78% 50 .00 100%

11* .19 18% 51* .14 70
12* .21 62% 52 -.04 70%

13 .00 92% 53* .12 54%

14* .05 74% 54 -.33 44%

15* .28 78% 55* .23 2%

16 .21 58% 56* .09 64%

17 -.23 98% 57 .00 48%

18 .22 66% 58* .21 24%

19 -.23 92% 59 -.10 28%

20* .26 36% 60* .08 40%

21* .22 34% 61 .04 46%

22* .15 26% 62* .24 80%

23* .26 60% 63* .10 72%

24* .26 26% 64* .42 40%

25* .30 62% 65* .30 72%

26 -.49 8% 66 .23 86%

27 -.04 38% 67 .04 66%

28 -.14 6% 68 -.26 74%

29* .33 44% 69 .00 96%

30 .35 96% 70 -.19 82%

31* .61 86% 71 .00 96%

32* .30 90% 72 -.09 90%

33* .12 54% 73* .28 22%

34* .21 54% 74* .04 70%

35* .23 8% 75 .00 80%

36* .17 12% 76* .44 36%

37* .21 24% 77* .37 42%

38* .21 38% 78* .32 24%

39 .00 72% 79 .50 8%

40* .24 30% 80* .13 16 %,



Corr. With Difficulty
Item # Total Score Level Item ft

81* .13 34% 91*
82 -.30 10% 92*
83* .33 52% 93
84* .21 54% 94*
85* .26 64% 95*
86* .12 46% 96*
87* .63 84% 97*
88* .22 66% 98*
89* .44 84% 99*
90* .29 54% 100

1* .19 82% 31
2* .09 36% 32
3 -.34 9% 33*
4* .14 30% 34
5* .14 70% 35*
6* .29 46% 36*
7 .00 96% 37*
8* .08 56% 38
9* .17 64% 39*

10 .00 84% 40
11* .37 68% 41
12 .23 92% 42*
13 -.43 6% 43*
14 .00 100% 44*
15* .17 56% 45*
16 .35 96% 46*
17* .21 58% 47*
18* .28 84% 48*
19* .04 34% 49
20 .09 90% 50*
21* .00 68% 51
22 .23 98% 52*
23* .57 76% 53
24* .17 60% 54*
25* .37 50% 55*
26* .64 62% 56*
27* .13 34% 57

28* .17 '60% 58*
29 -.23 14% 59
30* .34 40% 60*

Corr. With
Total Score

Difficulty
Level

.06 78%
-.09 10%
-.19 28%
.00 48%
.24 30%
.19 18%
.19 82%
.25 44%
.16 52%
.17 12%

-.06 22%
.09 90%
.08 49%
.04 38%
.18 32%
.36 12%
.09 10%
.00 8%
.32 82%
.00 20%

-.13 34%
.04 42%
.24 70%
.26 28%
.17 40%
.08 56%
.19 72%
.23 2%

-.14 6%
.44 76%

-.23 2%
.05 74%

-.12 18%
.13 84%
.09 32%
.22 34%

-.36 12%
.14 30%
.00 68%
.40 66%



(continued)

wIONMMF,.M. .P.M.IMIR ., mina, 4
Corr. With Difficulty

Item # Total Score Level Item #
Corr. With
Total Score

Difficulty
Level

MIMMOO 1, =M.PM , tOMMFOI.M.IMEN.W0,111 NAM. .a...
61* .23 8% 81* .57 44%

62* .36 12% 82* .44 24%

63 .07 86% 83* .14 6%

64* .35 64% 84 -.09 26%

65* .25 52% 85* .28 84%

66* .21 64% 86* .37 32%

67 .00 100% 87* .21 46%
68* .04 70% 88* .37 80%

69* .08 40% 89 .43 94%'

70* .37 54% 90* .32 76%

71* .40 79% 91* .12 46%

72* .26 74% 92* .39 62%

73* .00 68% 93 -.09 86%

74* .22 66% 94* .04 38%

75 .35 96% 95* .09 36%

76* .19 62% 96 .00 100%

77* .19 62% 97* .21 24%

78* .19 48% 98* .17 60%

79* .19 82% 99* .18 32%

80 .00 12% 100* .21 62%

Form C

1* .42 40% 21 -.04 62%

2* .23 14% 22* .15 26%

3 -.10 28% 23* .25 52%

4 .00 52% 24* .11 24%

5* .12 50% 25* .10 28%
6 -.13 38% 26* .34 40%

7 .04 46% 27* .24 70%
8 .04 42% 28 -.08 60%

9* .11 76% 29* .19 72%

10 .20 98% 30 -.12 40%

11* .09 36% 31* .13 84%

12* .07 86%' 32* .09 64%

13* .32 82% 33* .26 60%

14* .00 48% 34* .22 34%

15* .19 72% 35 -.43 6%

16* .44 84% 36* .17 88%

17* .18 68% 37* .14 6%

18* .44 36% 38* .00 60%

19* .12 46% 39* .60 74%

20 .00 32% 40* .24 30%
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(continued)

Item #
Corr. With
Total Score

Difficulty
Level Item #

Corr. With
Total Score

Difficulty
Level

41 -.06 18% 66* .46 68%
42 -.13 42% 67* .11 24%
43 -.09 36% 68* .04 86%
44 .00 20% 69* .32 82%
45* .23 86% 70* .25 44%
46* .08 44% 71* .26 60%
47 .00 0% 72 -.04 50%
48* .23 4% 73* .24 80%
49* .04 14% 74* .16 48%
50 -.14 6% 75 .00 96%
51 -.08 52% 76* .13 38%
52 .00 20% 77* .17 44%
53 -.12 80% 78* .04 62%
54 -.04 34% 79* .18 68%
55* .22 56% 80 .00 80%
56 .35 96% 81 -.04 38%
57 -.18 68% 82 .00 96%
58* .28 22% 83* .09 32%
59* .12 54% 84* .32 82%
60* .30 72% 85* .21 42%
61* .12 80% 86* .37 50%
62* -.11 24% 87* .04 38%
63* .23 92% 88* .04 54%
64 .00 8% 89* .37 80%
65 .00 0% 90* .40 78%
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ADULT 4-H LEADERS PROJECT PRETEST
0

. "

DIRECTIONS: For eacluPofthe following items mark the response.,YoUfee0s
correct on the enclosed answer sheet: Be 'sure that the number of the question
on the answer sheet corresponds to the same number, on the test before marking
your choko04:,Answer'every itemhen you have finished, place the completed
answer sheet in the self-addressed envelope and mail it to CcOrado State
University. Then, DESTROY THIS TEST BOOKLET. DO NOT KEEP IT. After the

answer sheet has been received, you will be dent six units of the 474 leader

course for self-study. Additional directions will also be sent at that time.

We appreciate your participating in this projeCt.
.% .

1. .44Vdompleiflebt-si supplements, an .reinforCie'aiiPthlr educational sources by
a. relating all learning to professitinaloppOrtUnities.'
b..''relatInrall'aearning to realrlife. .

c. concentrating on federal and state'leki4ation.
-

.

d. imakineMature,.adults' of binaturejOUng'People.

2. 4-H projects enhance the member's confidence in his abilities and
a. develop attitudes and values which contribute to personality adjustment.
b. astureAlm7proficiendy in a specialized area of'endeavor.'
c.,gm4ke.hinureadY to compete successfully in his chosen profession.

,develop his ability to' influence his friends in other youth organi-
zatio6.

3. The study of, and member relationi to particular jobs
a. are second in importance to melbers'. actual job performance.

b. can be enlivened *trips to actual business organizations.
c. is the difference' between 4-H and similar youth organizations.
d. is in a sconstent state of flux due to the change in society.

4. States have enacted legislation which
aL..,,,made them partners with the federal government in support of extension.

b. expanded federal legislation to include all youth organizations.

c. made them independent of the federal government in support of extension.
d. allows them to regulate the type and amount of federal 'aid that

cooperative extension'dah accept. '

5. The 4-H program provides natural situations which help
.

show what they can do 'under difficult circumstances.

b. learn what youth can contribtte to the educational' process.
c. understand., .accept, and work with persons different from themselves.
d. gain experience in competing and interacting. with yo!xth from diverse

, v

beiCkgroundt

6. Concepts and principles of leadership learned 'through 4-H

a. the ability to get merit' respect.

b. abilities unique to 4.4.14.:.4
'

c. leadership qualities in alkeeMbers.
d. positive attitudes toward the accepting of responsibility.
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7. Research is necessary to
a. understand how 4-H differs from other youth groups.
b. identify weak areas and add new subject matter,
c. give justification for federal and state support of 4-H.
d. show that 4-H is a progretaive wellinformed organization.

The subject matter, methods, and learning experiences used in 4-H
a. emphasize special areas of instruction.
b. allostm4mbers to specialize.
c. are unique to 4-H organizations.
4. fabilitate integrated learning.

Education has the purpose of
a. helping youth acquire the information and specific skills necessary

for successful living in new, complex situations.
b. teacIlAfig4oung people how to, function adequately in today's complex,

technically oriented society.,
c. preserving the individual in spite of,the pressures exerted by today's

technically ori,--te:d society.

d. helping youth become intelligent behavers and achieve successful
living in new, complex situations.

10. any situations require
i. a wide range of choices in orderto make intelligent decisions.
b. previousexperiences in order to ,function intelligently in them.
c..,, '.narrow range of experiences in order not to confuse the issues.,
d people,'ideas, places and things before a decision is made.

11. Today more emphasis,is being placed on .

a. the development of personality, attitudes and values.
b. the acquiring of information and specific skills.
c. specialized education to fit the needs of society.
d. youth's ability to adjust to new and complex situations.

12. In planning the 4-H program
a..,members,,parents, leaders and all interested people should be involved.
b. -00,11eAdor should draw up initial plans before conferring with

arc its and merenrs.
member involverient is favored over parental involvement.
only the members should be involved except with. very young groups.

13. The 4-H program is evaluated by
a. determining the degree of participation in terms of group projects,
b. determining.:the progress of the 4-H members in terms of the objectives.
c. adminisieiing achievement tests at the beginning and end of,the,4-H

Year.
d. comparing the program to those of other local and national 4-H clubs.

14. Systematplann,ingof the 4-H program-,
a. is ibe-tOtal responsibility of the group,,- leader.

b. is needed to provide a balance of activitOs.
c. should take place during the 4-H year.
d. all of the Above,
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15. The following cannot usually he said about youth around ten'years Of age:

a. They have leadership ability.
b. They acceptrules.and,regulations.
c. They are easily motivated., t.

d. They have a short Interest span.

16. Once the program designer,delects problowto-solve,and arranges the order

a. is ready to establish objectives.
b. shoul&submitthelist to the members.:-
c.,..shouid.consult the'regional program dedigner'

d. all of the above.:

17. 4nformation.ahout,iboys And,girls:shows children oUthe,,eaMe age vary most in

a. preference for gangs.
b. interedt:spane
c. motivational aspects.
d. eMotionalloakeuR

18. The4evel:!Rf changelOoch,:,takee,plaCe in, kcnOwledgetyunderstanding$: or

ability as a result of the 4-H ,program._
a. is highly individual and impossible to leasure,

b. should be indicated by the program objective.,,

c. is approximately the same forboysandsirle:,of,-One,age,.grOUp.

,d. shows a great variance within one. age group due to sex differences.

2

i0. It is necessary that 4 -H program developers have a knowledge:Of,:broa4

objecti*es because
a. broad objectives define member needs and 'interests

b. national officials set broad objectives, as the. criterion for 4 H,

programs.
c. situational information should be examined with broad objectives

in mind..',-
d. broad objectives vary widely with geographical.11ocatiOn.;

20. Judging of 4-H member projects

a. is the best method of program evaluation.
b. is one way to review each member's progress.

c. makes allowances for initial variation in .the Inembers.
d. considers only the end result of the program.

21. 4-H judging
a. is beneficial to develop competitive behavior, but i',& not a *true,

learning experience.
b. :,;.should be used, only, for groUps 0. older, 4-H,members. ,:,,

,

o.;;,-,teachee Members abOut Osnder4e f°0-pio5luc:ts.

d. places most emphasis on the progreds of each member.

teach22 The main purpose of a 4 H learning experience is to teach young people

...1c,n9wXedge. .: .

b.
.,-

responsibility.

,,tg9gReratioll..-
,

. _ respect.
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23; The 4 -H learning experience is designed to

Ft. supplement education from other.doUrces.

b. strengthen and broaden educatioTi.:,:from other sources.

c. provide experiences similar to home and school.

d. broaden the education of exceptional-studentd.

'24... If the educational goals of 4=H are achieved, then 4-H Is

a. providing educational experiences related to those of home, church

and school.
b. helping members to better relate to'peers while learning.

c. providing an opportunity' fot.'interaction in learning processes.

d. helping youth to become more effective citizens.

25. Irr4-H young people are taught'to select an objective on the basis of

a. individual goals and social influence.

b. individual, social, civic and parental responsibility.

c. academic, personal and social goals.

d. individual, economic, social, and civic responsibility.

26. 111(00Ost. effective way to support a project is not based upon the.

a. individual's civic responsibility.

b. nature of the project.
c. objective of the piloject.

d. peer responsibility.

27. Whols responsible for providing an opportunity for young people to learn

to'be2effective citizens in a democratic society?

a. National 4-H
b. 4-H members and leaders

4-H parents and members
d. 4-H leaders

28. Choice of an objective to achieve in 4-H always depends upon

a. the unique situation.
b. community needs.

c. national 4-H objectives.
d. members' needs.

29. Boys reach physical maturity on the average about

a. the same time as girls.
b. two years before girls.

c. two years after girls.

de "five yeard, after girls."

30. An incorrect assumption' that adults often make-about youth is that

a. physical, mental, social and emotional deVelopient occur at the

same rate.
biological development (puberty) for girls begins earlier than for

boys a
,

c. physical development occurs at a different rate than mental, social,

and emotional development.
d. the high school drop-out rate is approximately the same now as it

was 50 years ago.
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31. In considering the period of life known as youth,

a. .a ;large -percentage of people traverse this period without serious.

difficulty. ,

b. a significant portion of youth (about 30%) become either juvenile
offenders or social dropouts.
a large,percentage,of people passing through this stage (about 20%)

become active rebels. .. .

d. the factor of individual differences makes it hard to arrive at any
conclusion during this period..

32. When we compre masculine roles today as compared to 50 years ago we see

a. that physical stamina remains just as important a concept for the

masculine role.
b. status brought about largely by the mastery of intellectual( and

social skills as the important factor in the masculine role.

c., the masculine role is becoming. increasingly differentiated from that

of the feminine role.
d. b and c above.

33. The easiest time to enroll youngsters in 4-H clubs is-when
a. they are most,syseeptible to the guidance of adult leaders,
b. contacts with the opposite sex are being developed.

oLthe .sex are becoming increasinglylImportantto'them.

d. they are beginning to reject their parents.

34. Individual differences in youth are fostered.to a great extent

a. accidental happenings.
b. peer group influence.
c. family relationships.
d. school..influences.

:5.-

by'

35. Research comparing personality differences of late as compared to.early

maturing adolescents shows that
a. childish attention-getting techniques are constant for adolescents

regardless of maturity level.
b. early maturing adolescents show childish attention -getting techniques

mainly to attract persons of the opposite sex.

c. late maturing 'boys often use childish attention-getting techniques

to compensate for their small size, compared with early - maturing males.

d. childish attention-getting techniques are used significantly more
often for girls than for boys. .7.-

36. Roles can be defined as .

a. the masks people hide behind when they interact in various'groupe:.

b. patterns of behavior that we expect certain people to engage in

according to the position they occupy.
c. the particular kinds of activities that a particular.person engages

in within a certain group.
d. the formal assignment and acceptance of'a particular.lpositionADy*!an

individual in a group.
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37. It can be stated that
a. the members of any organized enduring group tend to manifest certain

personality traits more frequently than do members of other groups.
b all groups seem to manifest the same basic personality traits.
c. groups in general tend to have the same constitutional makeup.
d. the structure and formation of groups are such complex topics that no

general statements can be made with reference to them.

38. The most important group in the growth and development of children from

Pre-adolescence through post-adolescence is
a. the 4-Wclub.
b4 the church.
c. the peer group.
d. 'the parents.

39.-Mays,in which people differ and ways by which they are alike can be
examined by studying
a. the hereditary makeup of individuals.
b. the basic determinants of personality.

c. the educative process of the child.
d. varying patterns of interests within age groups.

,
40. .-The A nfluence 'Of environment upon the constitutionaImakeup of the person

can be explained by
a. proper nutrition.

I" Peer group influences.
c. proper climate.
d. physical exercise.

41. A leader or member making or doing something while explaining why he
does it, is an example of

,role4slaying.
b. workshops.

c. demonstrations.
d. action teaching.

A successful group teaching method
:fcir continuous evaluation of the group, accomplishments.

'Utlati2e0the least help for the members individually or in coiMmittees.
ca 1CLIA0s,,the,leader to .direct the' group only indirectly.
d. does not include role playing.

A method of recognition of 4-H club individual,members may be

44'Atr9uPpdiScussiot,.
b. -Illustrated talks.

c. role Playing.
1116',:VrojectloUrs:

The 4-H teathing-learning process IaVolves
a. a human transaction.
b. parents and members.
c. a leader-member interaction only.

changing of principles.
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45. .Problem solving in a ,group--

a: should not be used formally in teaching project information.

b. may be used informally whenever a group of members are td.iike a

decision.
c. entails the unrehearsed acting out of a problem. sitiiiationrwhich

concerns the group.
d. should not be used with younger 4-H members.

46. Trips which teach about something outside of the home community are'

a. project tours.
b. excursions.
c. exhibit trips.
d. 4-H service trips.

47. To conduct an effective workshop

a. the length of the workshop will depend upOn thesubject only.

b. the workshop should employ as.littleileadert44Chift as poSsible:

c. the teacher should demonstrate eadhltep of the prOject:

d. each member should be allowed to demonstrate a step of the project.

48. The acting out of a problem or important point cOncerningle-His an

a. the buzz session.
.0,,

b. dramatization. .
t:,., cC

c. role playing.

example of

d. demonstration learning.

011

49. Exhibits are
a. educational displays which present several 4-H aiMs

b. displays of individual articles made by 4-limembert'intheirprojects.

c. displays of awards won by 4-H members.
displaysewhich'present one focal idea.

50. The objective of 4-H teaching methods is to'

a. allow members ;tc .zahange attitudes.

b. provide peer interactions.

c. instill Christian,principles.
d. provide a "fun atmosphere" of learning.

51. The secret of community leadership is most accuratelytescribed as

a. finding outstanding people.

b. development of a pattern of cooperative effort

c. effective supervision by the leader.

d. obtaining the aid of local office-holders.

1P-kf),
V.0

52. In developing resources the use of recognition should 'be 01 Pr

a. a continuous process.
b. limited to leaders.

c. supported by parents.

d. a three-stage process.
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53. In regard to his supervisory role, the leader must understand resource
people as
a. equals.
b. individuals.
c. professionals.
d. humanists.

54. Good supervision of resource people requires them to
a.. study.
b. direct.
c. participate.
d. lead.

55. It is advisable to match a resource person to the
a. leader who will orient him.
b. members he will assist.
c., level of knowledge of.the group.
d. type of task to be performech.

56. The person requesting the help of a resource person should
a. be the 4 -H; leader.

b. be the 4-H member.
c. allow him to choose his own task.
d. have adequate information about the task.

57. The development of the Resource Record is
a. time-consuming at first.
b. independent of local news media.
c. the responsibility of 'the members..
d. unnecessary for'club6 in small towns.

58. Leadership development is a step-by-step process
starts with
a. assuming a resource person's responsibility.
b. the first time a person is in the right social
c. asking the person to be a leader.
d. being able to do something better than someone

and

59. The Resource Record is a file of
a. specific persons.
b. specific resources.
c. potential resourcee:
d. resource people of proven worth:

in 441 it. frequently

climate.

else.

60. Charts and maps are examples of what type of resource?
a. audio-visual
b. printed materials
c. bibliographical
d. demonstrational
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ADULT 4-H LEADERS PROJECT PRETtSf.

DIRECTIoNS:. 'For each.ofthe following items mark the' response you feel is

correct on the enclosed answer sheet. Be sure that the number of the question
on the answer sheet ,corresponds to, the same number on the test before 'marking

your choice.; Anewer'eVery item. When you have finished, place the completed
answer sheet in the self-addressed envelope and mail it to Colorado State

University. Then, DESTROY THIS TEST BOOKLET. DO NOT KEEP IT. After the
answer,sheet'hai.4e0i:received, you will be sent six units of the 4-H leader,

course fOr Additional directions will alio be' sent at that time.
i)

We appreciate your participatinel.n:thi PiOject.

1. Al]. the leaders of a 4-H club should
work togetileiehs a. team in developing projects.

.

b. work on different aspects of the program.
c. include the people of other communities in the developing and executing

of plans.
d. advise 'state officials of thedevelopment .441-cluii'profects.

2. The value of involving youth in 4-H projects lies in the fact that it

a. bridges the gap between the family end the commanttY,'
b. helps youth to better express theOsOSS.
c. gives them responsibility in civic projects.

d. helps them achieve better grades in sada:

3. 4-H club leaders should
a. employ as many people as possible in the community to develop an active'

education program with:Youth.' '

, .

154 -le able to Independently :of other people in the Comennity. to develop

an active education for' youth.
c. use only the interested Memberithetoitunity for develOping"4-H

club programs.
d. 'employ County4ieeneion aienterVO'Cievelop and administer programs in

the community.

4. The 4-H leader should
a. be selected within the community.
b. be selected by the members.
c. not be selected without training An 4-H,leadership.
d. not be under 30 years of age. .

5. Membership in 4-H clubs helps insure emotional stability y'

a. the proper education for youths.

b. moral guidance for youth.

c. a feeling of belonging to the group.

d. the proper social outlet for youth.

'"
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6. 4-H club leaders should
a. encourage other youth organizations to participate in activities with

the 4-H clubs.
b. not encourage 4-H clubs to participate on projects with other youth

organizations.
c. join forces with other youth groups only for civic projects.
d. avoid duplication of activities with other youth organizations.

7. 4-H club work is designed so that
a.,. the club can run in emanner fairly independent of the community.
bl.,;piciPie.in the community are ulesponsible for the club under the guidance

Of adult leaders.
c. county extension agents can select 4-H club leaders.,
d. parents of 4-H club members play the major role in the running of the

club.

8. The impact that the 4-H group, has upon members of the community is dependent
upon the
ac individual .4-H club member.,
b. 4-H club leader.
c. amountpf .P9Tmunity related services.
d. geographical region in which the 4-H club members are concentrated.

9. 4-H members may improve their projects by
a. inviting other groups to join them.
b. limiting them to established 4-H goals.
c. involving less people and thus less red tape.
d. asking for more leader guidance.

10. The4-H,P1Ws
a. influence depends upon the size of the club.

. influence can .be felt by only the geographic area in which it is located.
c. supportis'the responsibility of the people in the community.
d.successdepends, upon the acceptance by the community.

11. Wh*ch,of the. following parts of the meeting should occupy the greatest
amount of time?
a. business
b. instruction
C. recreation
d. observation

12. Casual seating in the 4-H club meeting
a. promotes participation.
b. prevents orderWess.
c. reduces efficiency.
d. encourages competition.

13. In the 4-H club meeting
a. parlimentary procedure is necessary.
b. the business protion should be as short as possible.
c. business matters should not be discussed.
d. business matters shOuld be handled by the officers.



Beta

14. In
a.

b.

c.

d.

15. In
a.

b.

c
d.

selecting a topic for a demonstration
choose one that the memberi are not familiar rith.

the topic should incorpOrate several ideas.

the topic should be suited to' the occasion.

the leaders should have the, final say.

preparing for a demonstration at a 4-H meeting

members may help the leader:prepare.'

the leader should make all the,necessary.preparation.,

all members should.help' in some way.

older membirs should prepare the demonstration.

3

16. The well planned program for the meetingshould.be balanced. between business,

recreation4nd-
a. demonstration..
b. prayer.
c. participatiOn;
d. instruction.

17. To iMilroVetfie-instruction session of the cluh meeting

a. emphasis is on student reports.

b. any good teaching methOd may be utilized.

c. discipline :is necessary. '

d. parents May act ai.teacherd.

18. Proper,regalia in the 4-H meeting

a. a SOIrit Of°helonging..

b. an air of expectancy.
c. in 'atmosphere 'of Imtiortance..

d. a consciousness of authority.

19. Each club meeting should have 'Same

a. edUeiiional
b. sedate
c. group
d. active

does not create

games.

20. The business portion of the meeting usually begins with

a. tlfeleadert Song.
b. an inspirational period.

c. roll call:"

d. the call to order.

21. 4-H parents should
a. not help the members with'their projeCt because this

learning experience.

b. serve as an'audienCe for memberi in practice sessions.

leave suggestions on project materials and presentations to the leader

and other members. '' '

d. do the difficult work on a.project for their children.

I

lessens the

c.



22. The tasks that the parent performs in conjunction with 4-H
a. could easily be performed by the leaders.
b. are important only to his children.
c. should be left to the discretion of the parent.
d. are important to the entire community.

23. Most parents will assist in various aspects of 4-H when
a. their children are given unusual projecti.
b. they see that it'it done by other community leaders. .

c. the projects are tied to specific areas, of vocational interest.
d. their attention is captured and interest aroused in 4-H benefits.

24.' Whether or not'parents cooperate with 4-H programs depends upon
a. the adult 4-H volunteer leader's attitude.
b. the needs of the 4-H program in each area.
c. their position in the various high school curriculum.
d. the need due to their establishment in either'rural or urban areas.

25. When parents are encouraged and help perform a project successfully
a. they receive the satisfaction of parent fulfillment.
b. they can point this out to others in the community.
c. it fulfills their obligation to help the 4-H program.
d. they usually become leaders in establishing new 4-H clubs.

26. In regard to parent cooperation in 4-H,
a. parents seek opportunities for self-fulfillment through helping

their children in 4-H.
b. young people generally do not want parent participation in their

functions.
c, individual parents should not be recognized in public, but should

receive private words of commendation. .

d. it is the member's duty to see that his parents understand the
functions of 4-H.

4

27. The key contact people with parents regarding 4-H are
a. the volunteer 4-H leaders.
b. the Extension Agents directing the 4 -H programs.,
c. representatives of the college Or university sponsoring the 4-H

program.
d. parents with children participating in the 4-H program.

28. Feelings of security, sanction of action, encouragement, and direction are
a. given to every member of a 4-H club.
b. all provided in a well-rounded 4-H program.
c. Whit children'need from their parents in order to,stick with 4-H.
d. the things young people are in need7of when they join.4-H.

29.' 'Area and county wide 4-H parent meetings should
a. the volunteer 4-H leaders in each area.
b. the professiOnal staff working with the 4-H
c. parents of members in each 4-H club working
d. selected members from each 4-H club working

be planned by,

leaders.
with professional staff.
with area 4-H leaders.
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30. Parents are cooperating best with 4-H when they

a. allow the child complete freedom in choosing and carrying out a

project.
force the child to earn ihe,m6ney needed for the project* Chooses.

c. supply thenecesdari,materi4 and equipment for thechoien'0'roject.

d. choose and hèlp carry out a:proper 4-H project for their child.

314" Incentives to motiiaieli-Wmembers
a. shad not be obvious to thi'membeid.
b. should conform to 4-friinual rides.

c. may be varied to fit each individual,

d. should not vary witWeach individuW
'

32. Concerning human motiioatiOn and pix4ception.

a. many people behave in ways that do riot.make'sehte to .01elp.,;,,, ,,..,

b. an individual's needs usually retain'eansient over tile in influencing.

ct a person's perception of the situation influences his behavior
j 4ttlif'stidation; ''* ' '* ' '' -'

d.444hi4fOr 'fig influenced by motivations which remain constant: cross

one age group.
, ,.., , , ..

3 ,

.f3:"Ii1n'ii441"ineriber"'hai'-citi* limited access to necessary .infOilMittiOn

a. he Should be discouraged 'from depending on*theleader.
b. ,te project should be dropped so as to not .bring

.f

about,failurs.,.,
c.' tiAti haVihgfils*IniiiatiVe'blocked. .

d. other members should be aware of the situation.

84. In understanding and working with others, the 4-H leader should focus, on

the aspects of the
a. intellectual, difference between individual members'.

b. parental influences relating to the individual and the home..

0. individual, the situation, and ifielr*tOaCtions.
d. itiAti4nis' the ihdividuai, and he community.$

.

{

35. A leader can expect the '4.-}e members to

a. respond positively to all recreatiOnal'activities.

b. respond differently in.Anvgiven ,situation..

c. behave beer when nekierveisi rewarded.
d. behave in a similar manner in most situations.

36. As a motivator, the use of sarcasm

a. always has detrimental results.
b. may be an incentive for some.personSl#ies.

c. depends upon the teacher's personality.
d. is more effective with older learners.

37. An individual's behavior ir any given situation it not

a. always oriented toward protecting the self-condept.

b. always pertinent to the situation as he sees it.

c. directly influenced by his self-concept.

d. constant through time.
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38. A child of four"or five, tries to find out as much as possible without
feeling guilty. Parents and adult leaders should
a. give him as much freedom as possible, being consistent about their

b. make him realize his responsibilities to society by restraining him.
c. satisfy each need and curiosity as soon as it is manifested.
d. control him as much as possible, teaching social rules.

39. A !earner is more apt to experament and explore when
a. the setting guarantees success.
b. the leader structures the learning situation.
c. he is left alone to formulate his own questions.
d. the `sitting tolerates failures.

40. TO help members leirn" or change, 4-H leaders should develop the skill of
a. letting,meabers handle their on projects and helping only when

'asked:

b. formulating a basic pattern of activity for all members.
0. discovering what factors in a given situation are influencing behavior.
d. 'Aiicovering the basic personality patterns of the members.

41. A leader or member making or doing something while explaining why he
does it, is an example of
a. role playing.
b. workshops.
c. degonStrations.
d. action teaching.

4

42. A successful group teaching method

a4. allows for continuoui,evaluaiion:of the group accomOlishients.
b. utilizes at least helii'for the members individually or in committees.
c. allows the leader to direct the group only indirectly.
d. does not include role playing.

43. A method of recognition of 4-14'club individual members may be
a. group discussion
b. illustrated talks.
c. role playing.
d. project tours.

44. The 4-H teaching-learning process involves
a. a human transaction.
b. parents and members.
a. a leader-member interaction only.
d. changing of'Wnciples.
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45. Problem ,solving. in a.group,,
a. shoulUnot be usedformally in teaching project information.,
b. may be used informally whenever a group of members are to,Aake .a

decision.
c. entails the unrehearsed acting out of a problem situation which

concerns the group.
d. should not be used with younger 4-H members.

46. Trips which teach about something outside of the home community are
a. project tours.
b. excursions.
c. exhibit trips.
d. 4-H service trips.

47. To conduct an effective workshop
a. the length of the workshop will depend upon the 'subject only.
b. the workshop should employ as, little leader teaching as possible.
c. the teacher should demonstrate each. step of the project. .

d. each member should be allowed to demonstrate a step of the project.

48. The acting out of a problem or important point concerning 4-H is an.
example of
a. the buzz session.
b. dramatization.
c. rolf..! playing.

d. demonstration learning.

49. Exhibits are
a. educational displays which present several 4-H ,

b. displays of individual articles made by 4-H members. b10eir;projects.
c. displays of awards won by 4-H members.

74.7.,,,educational displays whickpresent.one focal idea..

50. The objective of 4 -H te40141tInethods is to
a. allow membertg to;cbange,:attitudea.

b. provide peer interactions.
c. instill Christian principles,
d. provide a "fun atmosphere" of learning.

51. The secret of community leadership is most accurately dedcribed as
a. finding outstanding people.
b. development of a pattern of cooperative effort
c. effective supervision by the leader. ..
d. obtaining the aid of local office-holders.

52. In developing resources the use of recognition should be
a. a continuous process.
b. limited to leaders.
c. supported by parents.
d. a three-stage process.
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53. In regard to his supervisory role, the leader must understand resource
people as
a. equals,
b. individuals.
c.- professionals:'
d. humanists.

54. Good supervision
a. .'study.

b. direct.
c. participate.
d. lead.

of resource people requires them to

55. It is advisable to match a resource person to the
a. leader who will orient him.
b. members he will assist.
c. level of knowledge of the group.
d. type of task to be performed.

56. The person requesting the help of a resource person should
a. be:' the 4-H leader.

b. be the 4-H member.
c. allow him to choose his own task.
d. have adequate information about the task.

57. The development of the Resource Record is
a. time-consuming at first.
b. independent of local news media.
c. the responsibility of the members.
d. unnecessary for clubs in small towns.

58. Leadership development.is a step-by-step process and ins' '4 -H it:freq4ently
starts with
a. assuming a resource person's' responsibility.
b. the first time a person is in the right social climate.
c. asking the person to be a leader.
d. being able to do something better than someone else.

59. The Resource Record is a file of
a. :specific persons.'
b. specific resources.
c. potential resourtes:
d. resource people of proven

60. Charts and maps are examples
a. audio-visual
b. printed materials
c. bibliographical
d. demonstrational

worth.

of what type of resource?
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ADULT 4-H LEADERS PROJECT FINAL TEST

DIRECTIONS: For eaCh of the folloWing items mark one and only: response

that you feel is correct on the enclosed answer sheet. Be surriTat,the
number, of the' question on the answer sheet corresponds to' the sameAlMber.
On thetest before markingyour choice. Anewervery:itei. When You' have

finished, place the CoMpleted answer sheetliTihe self:Wressed envelope
and mail it to Colorado State University,. When the final prografted text
"Self-Study Course for Adult 4-H Leaders" .is published, yoU'vill be sent a
eomplimentary copy. .

We appreciated your participation in this project.

A 4-H member working on a project
a. inust concentrate on a specific approach to be successful.

b. gains information by testing different alternative:1,f

c. should complete his assignment without any outside help.

d. should develop one method of inquiry',

The overall *pose of education is to give youth 'the

a. competent' and responsible gUidance that'comen only from education

and experience.
b. .necessary experience to develop the qualities needed for successful

living.
c. knowledge, skills, and experience needed to become competent,

4wespOisible'adUlts.
d. chance tO'exOress themselves'in Order to develOpthe skills necessary

for'sU6OeSsful liVing.

To reach the highest potential educational values of 4 -H, leaders must

a. rely upon their intuition and personal experienCe to` bridge'the'age

and educational gap.
b. be prepared tO'deal effectively with any subject in which members

show an interest.
c. be expertln'many different' fields in order to Meet the needs of

both individuals and groups.
d. skillfully blend subject matter, methods, experiences and relation-

ships with individuals and groups.

An appreciation for the scientifid method of inqui

a. an essential requirement for 4-H projects;

b. not necessary in most 4-H projects.
c. developed by requiring a specific scientific approach fOr each project.

d. developed by testing,different alternatives.

4H projects.cannot provide
a. real life eXPerianCes fOr youth in many areas.
b. on the job training for some members.
1. work experiences in social adjustment.

d learning experiences matched to school lessons.
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6. 4-H methods
a. are used by a11,other,succeasful,youth organizations.
b. are based on an understanding of-individual youth.
c. stimulate curiosity and the attitude of inquiry.

04';'
take a;greatdeal of elearning before being mastered,

7 merit respect and 44pori AS 40 eAucatio,Pal.progra,
if Wiiieees':$***0140ssk nfbY te4r0;'etate, and local:government.

its miMberS4eCognili,e,adjUstmekts.fieCessary to meet new
oni.

X xt'9apOfferarraS,of,inStructiOn not :found in.any other organization.
4

Only when it` has aohieved the.itatus of an official pducational.organi-
zation.

The identification and diVelOpment of latent leadershiP has been called
a. a condition that benefits all mankind.
b. the greatest contribution of 4-H,
c. therealpurpose of educagon..,
d. the reattaik any t' trOup.

V
Ou

, . .1 -,., , ,I, 1, . r,
The most Uniciul feature "of 44ltpday is concerned witli,

, , I .

a. drawing workers and membirifrom:Univeriity stUdints.
b. condensinklpubleet,matterr4nto concise, understsndable.form.

';PP.:c94041411$ f4vagf ,P°R;PrgfiablY. . , ,.,,

d. the subject matter resources of the universitiesoof.whicivA irg is a
partA,, , ,

10. Federa1:41.14,st40,Xegkslation
a. are in COnfliCt -on the adiiiiiiiratiOn OeCOOPeritiVe':Eiten4ion'

Pk!-,..emus!q1,4?tt0;eT14,9ted-4n-Proler,,to,a0t4144P4 COOPOatA*.Xxtension-
c. are necessary for the legal eitabiiihma0;pf,a coopei4ive.,
d. provide the legal basis for "Why 4-H."-

`i);t.'t74

llm Ihle:quept4On. ' hy 440",today
;1,c, $.4

a. Can be answered by-ifie 4-H program alone.,
cannot4be answered by legislative-mandate:ilons

4 -, *1 ^ '" " 4 .! .71

C. can be answered by 4-H contributions to edUcatiOn.
4

wort ba,auswsred ip.the,light_of past accomplishments.An.4 -H.

12.
a.

b.

c.

d.

g programcap_best beemoluatedaw:
illoWing the 44 MeMbers to fudge theirownjoehaviOr.
comparison to regional criteria.
a combination:#1,tests,and,th,.Xeader's judgment..
a combination of the,,lead0;:paienis andiembers..

419rmaq?n,k14ntaPP:',Y°41-1'-x
a. rarely varieswithino*communfty.., .

b. varies markedly fOr one age -group in n-different localities.
c. varies between communities and within-one community.1
d. is impossible to workth,due;tp_indiviClual.diffirenied,

r 4
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14. A major criticism of exhibit judging is that judging fails to consider
a. progress.
b. end results.
c. contributions.
d. interest.

15.Lists of problems, objectives, and progress evaluations in program
'planning

a. help establish order in planning procedures.

b. should be the responsibility of each member.
c. should be prepared by the, leader and submitted to parents and members.

d. are more unnecessary in small clubs.

16. 4-H program development should be
a. a continuous process due to situational changes.

b. conducted by the members only.
c. tailored to needs ofjndividual members.
d. finished before the start of the 4-H year.

17. Younger members are most enthusiastic about activities involving
a. outdoors.
b. peers.
c. school-related topics.
d. parents.

18. Information about needs and interests of members as well as.information
about the community comprises information.

a. situational
b. broad objective
c, physical

di. program

19. The program designed can discover and identify problems by

a. studying situational information.
b. examining other clubs' programs.
c. interviewing each member.
d. reviewing previous years' programs.

20. In 4-H terms, learning experiences are mainly concerned with

a. interaction.
b. situations.
c. motivation.
d. interest.

21. The 4-H leader plays which roles in. 4-H learning experiences?

a. initiative, control and anything else
b. guidance and control only
c. initiative, guidance and anything else
d. guidance and initiative only
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22. In*4-H,*learning frOm the church,. School and home
a. is disregarded due to variance in individuals' backgrounds.
b. must be combined and used by each member.
c. must be assimulated by the adult leader.
d. is nearly identical for each member.

23. As a result of giving, observing and discussing demonstrations, members
a. change their ideas and understanding.,
b. increase their ability;
c. learn to think, feel and act 'differently.

'11.' all the above.

24. All 4-H demonstrations
a. should include a summary.
b. should be conducted by the leader.
c. vary widely with the nature or.pe club.
d. should be conductA.by two or-More.Members.

25. Boys and girls who join 4-H expect to learn from it
a. a'continuation otschool programs':
b. under the direction of peers.
c. a program for youth.
d. an educational program.

because 4-H is

26. The most important factors in a learning experience are
"a:' iubjedt,:teacherand student:
b. teacher and'leainer.
c. learner and objective.
d. surroundings, learner and experience.

27. Effective support of a 4-H project considers as most importani'ihe

particular
a. situation and PlrOject.
b. project and individual.
c. individual and situation.
d. all the above.

28. The primary result of learning is
a. a seise of accomplishment.
b. a feeling of competence.
c. a quest for more knowledge.
d. a change in behavior.

29. 4-H leaders need to understand
haid. to &imiirehend.

b. remain constant throughout
c. are not accepted by adults.
d. are soon outgrown.

that many roles of adolescents

most of life.
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30. Increased preference for peer activities as opposed to parent-child
activities on the part of the pre-adolescent is a reflection of
a. a negativistic period on the part of the child that should be

ignored by the parents.
b. a striving for independence and emancipation from the home.
c. an abnormal part of the pre-adolescent developmental process.
d. pressures induced by the educative process for conformance by the

child.

31. In general, it can be stated that
a. adolescents desperatelyIleed and want adult guidance.

b. adult guidance will hinder adolescents in their struggle for
independence.

c. adolescents generally do not want adult guidance.

d. adolescents are ambivalent about their need for adult guidance.

32. The end of pre-adolescence occurs when
a. peer involvements sharply increase in importance.

b. dating begins.
biological maturity is reached.

d. parental rejection begins.

33. The four 'determinants of personality formation-constitutiona1, group

membership, role, and situational
a. occur as independent factors of personality formation.

b. occur as interrelated factors of personality formation.

c. independent or dependent in personality. formation, depending upon
the particular person.

d. occur as-independent factors of personality formation only in youth.

34. Similarities and differences in personality can be accounted for by

a. studying separately the determinants of personality formation.
b. relating the determinants of personality formation to certain

standardized -personality tests.
c. studying together the determinants of personality formation.

d. an extensive'study of the constitutional determinants of4ersonality.

35. A major difficulty in trying to analyze-youth:behavior is

a. the inability of youth to communicate their true feelings to adults.

b. the times in which we live makeyouthrbthaviorvastly motelinpre-
dictable than.in.the past.

c. individual differences i.e., nO.two people grow: and develop alike.

d. most parents andyouth leaders do not take the necessary time to do

an effective job.

36.. 4-H.clubs,reach their peak in membership

a. at the beginning of the pre-adolescent period.

b. at the end of the pre-adolescent period.
c. during the period of adolescence."
d. during the post-adolescent period.
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37. The constitution of a youth refers to his

a., total physical make-up at any one time.
b. ability to withstand physical and emotional stress,
c, basic hereditary pattern uninfluenced by environment.

d. basic image of himself.

38. An,important fact for 4,H leaders:to keep in. mind is that youth of the

same chronological age.,
a. only vary slightly in maturity.
b. can vary as much as three years in maturity.

c. only vary about a year or two in maturity.
d. can vary as much as six years in maturity. .

39. Geneticists today generally agree that all traits are

a. inherited. .

b.,..not inherited.'

c. a product of environmental influence.

d. not a product of environmental influence:.
.

40. One of the major problems confronting parents and youth leaders about youth is

a. finding activities in which youth can.channel.their,energies into, so

as to prevent socially deviant behaVior. ., .

b. obtaining a clear understanding of why youth rebel against society.

c',.;;fixlding reasons behind, individual.differences.in youth..

d. obtaining an understanding of what is..normal behavior and what is

deviant behavior.

41. n.regard td illustrated talks
a. the illustrator does what is to be taught.
J5., the illustrator shows how to do'vhat is to betaught.
c. the illustrator is usually the 4-H leader.
d. these; are examples of.'community service projects:

,.

42. Workshops in 4-tikteachidi
a. should be conducted democratically by theimetberdwith no' leader

interference.
shobid be planned by leaders and members 'together

c. should be planned by leaders and parents together.
d. are useless.forlarge group's of members:

; ; .rtl' .

43. AA7H-teaching methOd does not depend 'upon
a. the leader's ability to create a gOod'learning climate.

.embers4. familiarity with the proposedAtaching.method.
c:

members'
understanding of the.teachb*-learning process.,

d. the subject matter to be taught.

44. The demonstrator should emphasize the importance of his demonstration to
the members in the
a. body of the demonstration.
b. outline of the demonstration.

;

c. summary of the demonstration,
d. introduction of the demonstration.
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45. The most important learning experience in judging.is
a. ability on the part of the members to accept failure.
b. member's oral report comparing placements.
c. member interaction in a competitive setting.
d. member's judging of peers on fair standards.

46. In the groUp discussion method,
a. the total group is divided into buzz sessions of six and eight members.

b. more can be achieved when the total group is small.

c. the leader should not have to supervise or direct the buzz session.

d. independent research is necessary before the members can report back

to the group.

47. 4-H members can increase knowledge,learn to use information in making

decisions and learn to communicate with others best.through
a. field trips. .

b. judging.
c. demonstrations.
d. projects.

48. Demonstrations, illustrated talks, judging and exhibits

a. are examples of group teaching methods. ,

b. are examples of visual-oral teaching methods.
c. provide a good opportunity for peer interaction.
d. all the above.

49. In Many instances the opportunities are inadequate for '

a. well-qualified persons to become leaders in the 4-H program.

b. young people to receive adequate instruction in handling 4-H projects.

c. democratic participation of youth in community activities.

d. unbiased selection of interested adults as 4-H leaders.

50. Information to be taught in 4-H workshops
a. should include the acquisition of a physical skill.
b. should be restricted,to one or two main points of emphasis.

c. may be as broad as the'members and situation dictate.

d. should be selected by the leader before he assigns members to the

workahop.

51. For any one project it is advisable to
a. stick to the same resource.
b. use different resources.
c. not use "people" and other resources together.
d. let the members choose the type of resource.

52. Resource people can be conveniently grouped into three types on the

baiis of
a. communication, prestige and income.

b. prestige, status and communication.
c. communication, prestige and skills.

d. skills, status and prestige.
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53. Evaluation of the resources used by the.4-H club
a. is usually unnecessary.
b. is the memberi' responsibility.
c. is always necessary.
d. should be sent to national 4-H.

54. In those situations where people are working together cooperatively, we
usually observe
a: unstructured goals.

.

b. an,absence:of a time.budget.
c: an'ppenness of communication.e a 'strong and helpfUl leader.

55. To enhance,the,motivation of a resource per3on
a. hietask should beundtructuredr .

b. the' time" allowed should be fairly long
c. he should be warned about free use of his own ideas,
d. the beginning and end of his part should be defined.

56. The orientation process for the resource person should usually be
accomplished by
a. group meetings.
b. parent contacts.
c. individual contacts..
d. personal letters.

57. Demonstrations and panels
a. human

,

b."audiO-Vi'Sual
c'.

.$,.
group activities'.

'pri4ted materials

are examples of .what type ,of .resource?

58. Successful experiences with leadership show that
a. all leaders possess certain inherited traits.
b. leaders are .usuallyileaders in all:fie/ds.
c.-effective:leaders uS,the same methods.
d. leaderi emerge in f#Orable social. climate.

59. In orientation of resource people, emphasis is placed on the
of the job for the resource person. ;,

a. expectations
b. motivations
c. requirements
d. status

60. Leaders may use the evaluation process as a means of determininvptrong
and weak points as a meani of deterMining areas of needed improvement
and as a means of
a. program analysis.
b. self-analysis.
c. member participation.
d. parent cooperation.
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ADULT 4-H LEADERS PROJECT FINAL TEST

DIRECTIONS: For each of the following items mark one and only one response

that you feel is correct on the enclosed answer sheet. Be sure hat the

number of the questionon the answer sheet corresponds to the same number

on the test before marking your choice. Answei'l'every item. When you have

finished, place the, completed answer sheet in the -self-addressed envelope

and mail it to Colorado State University. When the final.programmed text

"Self-Study, Course for Adult 4-H Leaders" is published, you will be sent a

complimentar: copy.

We appreciated your participation in this project.

1. The best way in which, 4-H leaders can contact people in the community to

help in 4-H projects is'bY
a. letter.
b. telephone.
c. group contact.
d. personal contact.,

2. The best way to unite the club and community is

a. to hold joint meetings.

b., to undertake community service projects by the club.

c. to give the club plenty of publicity. '

d. to choose leaders with status in the community.

3. In planning a meaningful 4-H program, the following should be considered:
,

a. .01 specific interests of 4-H club me0eri.
.

b. Cie understanding that the members have about doing certain prolects.

c. the aspirations that 4-H club members have.

d. all the above.

The 4-H club leader, in involving community members in working on 4-H club

projects, should
a. pay those people for services rendered.

b. tryto7:ecruit them as 4-H club leaders.,

c. InvOiv:e ttiem in the planning of the projects.

d. let them decide on the projects needed.

Which of the following can be used as a method for selecting 4-H leaders?

a. Three or four children contact the person they want to be their leader.

b. Two or three leaders as a team personally contact the person they want

to be a leader.
c. Meeting of all parents of 4-H members is called' to ask for volunteers.

d. All the above.
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6. Which one of the
community?
a. interest
b. geographical
c. authority
d. influence

following is not a way of relating 4-H clubs to the

boundary

The foundation.for the success of 4-H lies in the
selectionOIintelligent 4-H leaders.

b. relitionehiP:of the 4-H leader to other Oeople:in the-COMmunity.
c. parents,agreeing upon the selection of the leader.
d. relatiOnehip of the 4-H leader tothe county eitension'agent.

r

8. In reporting 4-H activities to the newspapers the following should be
emphasized.
a. The job that 4-H leaders are doing in developing youth.
lb. The colveratipn t' t 4-H is getting from the community.
C. 'The good that 4-H is dOing for the community.
d. What participation in 4-H is doing for the individual members.

9. 4-H leaders should not
a. be unacquainted Oh other youth leaders.
b. use the county extension agent for information.
c. involve the community in his work.
d. use exactly the same resourcei'ds other communities.

.., c. ., "

10. The best way of. bridging the gap between. the 4-H club and the community
.

is to :,
a. inform the community of 4-H club projeCts.

bo. inforM,X110,:coMmpnity of the wide purpose of,4-H.
c. help iMpiOve'the'community in some waY.,
Ai., gain national recognition for 4-H clUblirojecte.

,' i.

11. The overall purpose of 4-H club meetings is to
a. help boys and girls.
pr.. eve boys and girls something to do.
c.Thelp youth get to know each other.
d. satisfy the boys' and girls' parents.

12. In reference to the business'meetini, complicated business
should be
a. left to the officers.
b. handled by the leader.
c. settled by theparens.

referred to'cOMmitteee.

13. 4-H club demonstrations .

'-

a:. consist of fodr parts.
b. should be given by the leader.
c. include an introduction.
d. are poor as teaching devices.

prOblemt

7,



Beta
3

14. 4-H club meetings should be conducted in an orderly manner. This is the

responsibility of the

a. leaders and members.

b. members and officers.

t. parents and officers.

d. leaders and officers.

15. Discussion topics should be

a. clearly defined.

b. a challenge to thinking.

c. quitellimited in scope.

d. those the members agree on.

16. In serving refreshments at club meetings,, the prime concern is to

a. raise money for the club.
1-

b.:proVide a break in the program.

C. *vide a learning experience.

d. teach the members table manners.

17. Through 4-H 'club meetings members mainly learn

a. correct social actions.

b. creative use of leisure time.

c. governmental functioning.

d. good academic attitudes.

18. Discussions in'444 club meetingsHare

a., poor learning devices.

b.' good methods for developing competition.

c: better for larger' ii4oupi.

d. especially suited to senior members.

19. One, rthe steps in a. demonstration is not

a. planning.
b. try out.

c. testing.

d. revision.

20. In a group discussion the leader

a. should be quiet but strict.

b. completely versed on the topic.

c. should not necessarily be likeable.

d. should encourage an informal seating arrangement.

21. The term Extension Agent may cause young people to'join 4 H, however,

a. it takes University support to keep them interested.

b. they need vocational guidance to keep them interested;

c. they must have constant supervision to make it worthwhile.

d. it takes the good will and help, of parents to' keep the fire burning.
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22. The volunteer 4-H leader's success with young people can be multiplied by
a. seeking and obtaining parent cooperation.
b. 'providing sufficient funds to guarantee success.
c. establishing a 4-H course in the local high'school.
d. offering projects that will appeal to every interest.

23. Parents should cooperate with 4-H by
a. encouraging their children to give a demonstration or prepare an

exhibit.
b. encouraging their children to take part in as many'other youth groups

,as possible.
c. refraining from extending their influence'to 47H members other than

their own children.
d. all the above.

.

24. The quantity and quality of parent cooperation in 4 H
a. is largely determined by local acceptance of the program.
b. is restricted by extension service regulations for '4-H projects.
c. is highly related to the leader's attitudes and skills in working

with parents.
d. is largely determined by the 4-H leader's ability to understand

parents.

25. In order to alert parent interest and enhance their Understanding, the
4-H leader should
a. include the parents of prospective member's in' special' programs.
b. give those parents with particular talents permanent positions in

the 4-H program.
c. rotate opportunities among parents to eerYe"4-H in various _Ways.
d. be sure that parents are continually remiiided of what 4-H can do

for young people.

26. It is the responsibility of the to interest
parents in sharing their abilities and reflecting their personality.'

47
through 4-H,
a. national 4-H magazines
b. 4-H club members
c. 4-H club leaders
d. 4-H parents already involved

27. The 4-H leader must be sure that the parents
a. divide their responsibilities' equally among themselves.
b. do not pick projects which Will be too easy for members to complete.
c. see him as being objective and fair in dealIng with clubtimbers.
d. understand and approve of all facets of the 4-H program.

28. The wise local 4-H leader
a. acquaints :himself with the abilities of various parents bercre' he

asks them to aesiet.
I allOWs all' 'parents who Volunteer to perform' the task at which they

are most skilled.
c. uses only those parents who can perform a certain needed function

of the club.
d. investigates the abilities of the parents after asking for their

assistance.
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29. 4-H public, recognition
a. should be given to all parents regardless of the ways in which they

cooperate.
b. expands and retains parent cooperation.
c. should be under the direction of the volunteer 4-H leaders.,
d. all of the above.

30. Extension agents are responsible for
a. planning and"assigning.APPropriate projects to 4-H members.
b. training lay leaders.towork effectively with parents.
c. publicigtinvapd. obtaining community acceptance of 4-H programs.
d. administering'fUnds provided by federal, state, and local extension

services.

31. Members learn best
a. when motivated by success.
b. when given extrinsic rewards.
c. with rote methods of teaching.
d. when promised latent rewards.

32. .4-H club members are more motivated when,the,club goals are set by
a: the club,leader.
b. club members themselves.
c. leaders and members together.
d. members and parents.

33. The meaning of a given situation to a person
a. gives direction to his behavior.
b. remains constant through time.
c. is controlled by peer,group influences.
d. all the above are true.

34. The 4-H leader can resolve potential conflict between himself and the mem,
hers by
a''recokhiiang how 'the member views a situation and how the view differs

from his own.
b. trying to change his idult viewpoint:to that of the members.
c. Lnvestigat.ing factors in individualS backgrounds which make them. behave

as they do.
d. trying to judge each member's behavior accordingto.established

criteria.

35. Efficient leariiing, takes place when

a. intense 'as opposed to moderaieHmovation is employed.
b. motivation by punishment is used as opposed to motivation by reward.

failure is used to motivate mature. members. .

the reward or punishment is an inherent aspect of the learning
situation.

36. By changing the person himself, and/or altering the situation, the 441
leader can
a. elicit similar behavioral responses.
b. bring about a behavioral change in a person.
c. overcome cultural differences among the members.
d. control the member's behavioral patterns.
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37. The worst effect on immediate and later learning'ii brought about-by
a. 4emeral`punishment.
b. undeserved praise.
c. condemnation.
d. ignoring the learner.

38. An infant's basic sense of trust
a. is essential to developing allealthy self=concept.
b. ismthe first' human emotion td. be experienced.
c. must beltiminished by the time he reaches adulthood.
d:,is,:developed when he'becOmes-aware of his environment.,

39. A child learns the difference between himself and others and beComes
capable of relating to others around .4

a. one to two years of age.
b. four to six years of age.
c. two to four years of age.
d. three to five years of age.

40. The social motives of competition and rivalry
a.: facilitate the acquisition of factual information and routine
b. enhance the learning of factual information with detrimental

concomitants.
c. improve creative work and conversational skills.
d. encourage social justice and group cooperation.'

41. In regard to illustrated talks '
a. the illustrator does what is to be taught.
b. the illustrator shows how to do, what is to'be taught.
c. the illustrator is usuallSr:the 4 -H leader.
d. these are examples of community service projects.

42'. Workshopsi in 4-H teaching
a. should be conducted democratically by the members with no leader

interference:'
b. should be planned by leaders and members together.
c. should` be planned' by leaders and parenti-Eogether.
d.' areAseless fbr large'groups of membeiss: '

43. A' 4 WteaChing methOd'ddes not'depend upon
a. the leader's ability to create a good learning climate;

b. members' familiarity with the proposed teaching method.,

c. leader's understanding of the teaching - learning'' -Procets

d. the subject matter to be'taught, ,

44. The demonstrator should emphasize the impOrtande of'his demonstration to
the:meMbers. in the

a. body of the demonstration.
b. outline of the demonstration.,

.-d.'%! summary ofthe-deMonstration.
d. introduction of the demonstration.



Beta
7

45. The most important learning experience in judging

a. ability on the part of the members to accept failure.

b. member's oral report comparing placements.

c. member interaction in a competitive.setting.

d. member's judging of peers on fair standards.

46. In the groilp discussion method,

a. the total group is divided into buzz sessions of six..and eight members.

b. more can be achieved when the.total group is small. 2,

c. the leader should not have to:supervise or direct thebuzz session.

d. independent research is necessary before the members, can report back

to the group.

47. 4-H members can increase knowledge, learn to use information in making

decisions and learn to communicate with others best through

a. field trips.

b. judging.

c. demonstrations.
d.. prolects.

48. Demonstrations, illustrated talks, judging and exhibits

a. are examples of group teaching methods.

b. are examples of visual-oral teaching methods.

c. provide a good opportunity for peer interactiom

d. all the above.

49. In many instances the opportunities are inadequate for

a. well-qualified persons to become leaders in the 4-H program.

b. young people to receive adequate instruction in handling 4-H projects.

c. democratic participation of youth in community activities.

d. unbiased selection of interested adults as 4-H leaders.

50. Information to be taught in 4-H workshops

a. should include the acquisition of a physical skill.

b. should be restricted to one or two main points of emphasis.

c. may be as broad as the members and situation dictate.

d. should be selected by the leader before he assigns members to the

workshop.

51. For any one project it is advisable to

a. stick to the same resource.

b. use different resources.

c. not use "people" and other resources together.

d. let the members choose the type of resource.

52.Tf,,Resource people can be conveniently grouped into, three types on the

basis of
a. communication, prestige and income.

b. prestige, status and communication.

c. communication, prestige and skills.

d. skills, status and prestige.
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53. Evaluation of the resources used by the 4-H club
a. is usually. unnecessary.

b. is the members' responsibility.
c. is always necessary.
d. should be sent to national 4-H.

8

54. In those situations where people are working together cooperatively,.we

4Sually observe
,

a." unstructured goals.
b. an absence of a time ,budget.

,,
c. af:opitiness of communication.
d.. a strong and helpful leader.

55. To enhance the motivation of a resource person
a. his task should be unsirtictured. I,

b. the time allowed should be fairly long
c. he should be warned about free use of his own ideas.
d. the beginning and end of his part should be defined.

56. The orientation process for the resource person should usually be
accomplished by
a. group meetings.
b. parent contacts.
c. individual contacts.
d. personal letters.

57. Demonstrations and panels are examples of what type of resource?

a. human
bf:.'audio-v4ual

.group activities
d. printed materials

58. Successful experiences with leadership show that
a. all leaders possess certain inherited traits.
b. leaders are usually leaders in all'fields.
c. effective leaderi use the same methods.

d. leaders emerge In favorable social climate.

59. In orientation of resource people, emphasis is placed on the

of the job for the resource person.
a. expectations
b. motivations
c. requirements
d. status

A

60. Leaders may use the evaluation process as a means of determining strong

weak points as a means-Of determining areas of needed improvement'
and as a means of
a. program analysis.
b. self-analysis.
c. member participation.
d. parent cooperation.
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REQUEST FOR FINAL TEST

I have completed the six Adult 4-H Leader units and am

now ready to take the final test. I agree not to

consult the text material while taking the test.

Signature





CE-10F=JEFI-TIVE EF\/1=
COLORADO STATE UNIVERSITY

FORT COLLINS, COLORADO 80521

Dear 4-H Leader:

Your participation in the Adult 4-H Leaders Project has been very much
appreciated by Dr. Charles 0. Neidt, Director of this program. Your coopera-

tion has made possible the publication of a programmed 4-H manual, and Dr.

Neidt expects to send you a copy of this material when it is completed within

a few months.

On behalf of all Extension Personnel and for State 4-H Club Staffs in

particular, I want to express appreciation for your cooperation in this program.

The new manual which you have assisted with should help local leaders to interpret

and direct the 4-H program in such a manner that more youth will benefit from

it throughout the nation.

Very truly yours,

C. G. Stayer
State 4-H Club Leader
Colorado State University

COLORADO STATE UNIVERSITY AND U.S. DEPARTMENT OF AGRICULTURE COOPERATING
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CODE-ADULT 4-H PROJECT

Column 1, 2, 3 : Identification Number

Column 4: Group:

1. Alpha--MC
2. Alpha--MC Marked
3. Alpha--Essay
4. Alpha--Essay Marked
5. Beta--MC
6. Beta--MC Marked
7. Beta--Essay
8. Beta--Essay Marked

Column 5, 6 : Programmed Post Test Score

Column 7, 8 Programmed Pre Test Score

Column 9, 10 : Unprogrammed Post Test Score

Column 11, 12: Unprogrammed Pre Test Score

Column 13 State of Residence
1. Arizona
2. Georgia
3. Vermont
4. Wisconsin

Column 14 Sex
1. Female
2. Male

Column 15 4-H Member
1 Yes
2. No

Column 16, 17: Years 4-H Leader

Column 18, 19: Years Since Last Schooling

Column 20 Population of Area
1. Rural
2. Town of less than 2,500
3. Town of 2,500 to 10,000
4. City of 10,000 to 50,000

5. City of over 50,000
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